CHILD AND FAMILY
PRACTICE MODEL

FACILITATOR GUIL
FOR
MODULE SERIES



CFPM MODULE SEMASILITATGRUIDE

Contents

CFPM MODULE SERIES FACILITATOR.GUIDE.......oitiiiiiie et 2
Y o =T A= 1 TP PRPPPPPPPPPPR 3
Supervisor Tip Sheet for Preparing Social Workerslodule Series & Simulations....................... 4
LEAN IN MOdUule DESCHIPLIOL........cciiiie ettt e e e e e e e e e e e e e e e aaaaaeeeeaeeeaeeessaessasssasnnnnnned 6
LIFT UP MOUIE DESCHIPIQN . ....cciiiiiiiiiiieee ettt e e e e s e e e e e e e e 8
CONNECT MOUUIE DESCIIPIIOL.....ctteeiiiiirieiee e s ettt e e s e sttt e e e e s s e e e e s s snnbbe e e e e e e s s annnnnnneeeens 10
CULTURE Module DeSCIPLADN........ccc ittt e e e e e e e e e e e e e aa e e e e e e e e e e s s e e e s saassananaanes 12
Post Modules Check In and ObServation PrQCESS..........c.uvieiiiieieiiiiiie et 15
SUPPIEMENTAI RESOUICE. ... ...ttt e e e e e et eeeaaaaaaaeaaaaeaeeeseeaasaasaassasnasanrenrerrrsrerenees 16
PowerPoint FacClitator GUILE.............ueiiiiiiiiiieie e e e e 17

[ F= L0 0161 TP 52



PURPOSE @H-PM MODULE SERIB§$ply the 8 Core Elements and 23 Practice Behaviors in behavioral
rehearsals and group learning simulations; utilize peer, group and facilitator feedback in practice improvement
cycles.

Approach: Initial Practice Model Overviewflowed by 4 dayong modules (each at least a week apart to allow
for prework) organized by the Frontline Practice Approaches: LEAN IN; LIFT UP; CONNECT ;STigeMiRE
meet with their social workers prior to the Module Series to prepare thethddearning sessions and
simulations. After participating in the Overview and Follddp modules, followap observation and coaching is
required to demonstrate transfer of learning and application of skills to everyday practice. The modules are
designedo offer participants a combination of additional knowledge, skilhancement, behavioral rehearsal
AAYdzZ | GARNTEHF QRBI R safdgbup NdachihgyaidSeliactdBupeRvisdrssare critical
coaches and supporters of transfer adrieing for those who are building skills and confidence in understanding
and using the Practice Model. It is helpful if they participate in delivering the Module Series when they have staff in
the modules, however at a minimum they should be present agéereing and supporting their staff during the
morning or afternoon when each simulation activity occurs.

T { dzLISNIDA &2NJ ¢ A L) { KSSU T-BiMdlatiodhS LI NAy 3 {2 Q& F2NJ
1 CFPMModule SeriesPowerPoint
1 CFPM Module PowerPoint Facilitator Guide
1 Handout Packet
0 SelfAssessmentand Final Reflections Handouts
Facilitated Conversation Handout
Three Houses Tip Sheet
Genogram and Ecomdpp Sheet
Orienting the Circle of Support Handout
Cultural Iceberg Handout
Wellness Wheel Handout
Simulation Activitylip sheet
Simulation Vignettefommy Smithson
Simulation Roles and Updates Handout for Actors
o Simulation Vignette Update for Learners
1 Supplemental Resourcer Handout
o Cultural Case Scenarios
1 Projector/Laptop/Speakers
1 Flip Chart Paper/Markers
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Supervisors meet with their social workers before the first LEAN IN module in order to accomplish the following

two goals

GOAL #1:

1

Provide Support and Preparation for the LEAN IN Module and Simuldtigsincludes:

Reinforcing that the goal of all CFPM learning procesis@geater skill and competence in practical
application of the CFPM in all of their case work, documentation and interactions

Building understanding of the goals and outcom#® agency is working with staff and partners to
achieve by implementing the CFPM

Providing orientation to simulatiorbased learningn general and to the specific group simulation
processes used in the Module Series:

o Simulationbased learning provides a safe space where practice skills can be acquired, applied and
reinforced throughrmmediate feedback.

o Simulationo &SR f SFNYyAYy3I Aa aAYATIFN G2 23KSNI LN O
the learner gets to practice with actors coming in to play out the roles of the family members and
their circle of support.

o FortheCFPMRIRdzZf S { SNASaz ¢SQf iKY Gd2aA YK SINIP dzLI NRAdA
take turns and each sequentially step into the role play and pick up where the previous member
left off.

o Group simulations provide an opportunity to apply what is being ledyiest out new behaviors
before using them in reakorld settings, and get immediate peer and facilitator feedback.

o Prior to the simulation you may be exposediw tools or strategies that can support use of the
CFPM practice behaviors, but they are tia only tools and strategies you can uséu are
encouraged to try out anything that supports you using the LEAN IN, LIFT UP, CONNECT and
CULTURE practice behaviors in the simulation exercise.

o After each simulation, there will be a facilitated debttiefexplore what happened in the exercise,
explore reflections and group learnings, and support group members to identify additional
opportunities to practice the core elements and practice behaviors to build confidence and
competence in using the practiceodel in diverse families and communities.

hNASY (G (2 &dzZLJSNIDA A2 NREJzIODE IKAYWH ¢ R S2ADAIR N5 NR
development and fidelity to CFPM practice. Explain that you will be present to observe and support

the social workeduring the simulation in each module and that you and the social worker will

debrief after each module.

Help the social worker prepare for simulatiebased learnindoy exploring the following questions:

o 1'2¢ YAIKEG 3INRdAzLI & A Ydz | Bracieg Mddel id yodr Gasevérldandi 2 & | LJ
interactions?

o0 What is worrisome about participating in group simulations?

How might those worries be addressed?

0 What support would you like from your supervisor in preparing for or being in the Module Series
and simulaibns

(@]



1 Come to an agreememn how the social worker and supervisor will work together during the
module to provide the support that the social worker has requested. It is helpful if the agreement is
put into written format, such as anmail, to reaffirm what was discussed and agreed to.

Dh![ I HY 9ELX 2N} GAZ2Y 2TF-Addsnert 20AFf 22N]SNRa [9!'Db L

1 Before meeting with the social worker the supervisor thinks about areas of social worker
improvement needsand how the LEAN IN module might be helpfuséaial worker

1 Before meeting with the supervisor the social worker completes their LEAN INAsdEssment
ratings and thinks about LEAN IN strengths and potential areas of growth and development

1 The social worker and supervisor meet together and explér&k S ¢ 2 NJaSésIment datBds T
and reflectionson areas of strength and possible opportunities for growth and development. (If
G2NJ] SNJ aLISFH1a G2 a3aISYSNIfé¢ FNBF F2NJ AYLINROSYSy
specific way looking at it connects to the LEAN IN practice elements and behaviors.)

1 ¢KS adzZLISNBA&A2N) LINPPARSE LRAAGADGS | yR RS@ASt 2LIvS
assessmentincluding affirming strengths the social worker identified and/or lifting up aoiaiti
LEAN IN strengths the supervisor is aware of, as well as offering any additional insights on possible
areas of growth to consider.

1 The supervisor makes the connection to the tools and strategies that will be covered in the LEAN IN
module and exploresiow the module can provide important LEAN IN learning opportunities to build
on the specific strengths and needs of the social worker.

1 The supervisor encourages the social worker to think about real and current LEAN IN casetissues
think about and worlon during the LEAN IN module.

1 Together social worker and supervisor agree on a particular area of LEAN IN growth/development
that the worker will work on and is willing to share with others during the LEAN IN module and
simulation. hat way others can bkeyed into that and provide feedback and support.

1 The supervisor works to build the motivation of the social worker to engage in CFPM learning and
coaching opportunitiedo assist them in effective and culturally responsive CFPM work with
children, famikes, communities and Tribes.



LEAN IN MODULE DESCRIPTION

LEAN IN PREWORKEach learnewill complete theLEAN IN Sessessmenand thenmeet with their supervisor

to discuss their SelAssessment and prepare for the LEAN IN simulation. As a part of discussing the LEAN IN Self
Assessment with their supervisor they will consider their areas of LEAtReHgith, as well as identify a particular

area of growth or challereggto work on and sha& with peers during the LEAN mhbdule and activities.

LEAN IN Learning Objectives
1 Learnerswill be knowledgeable about the core practice elements and practice behaviors in LEAN IN and
be able to recognize and demonstrate those bebessin role play, simulations and case documentation.
1 Learnerswill be able to point out and describe the presencéaftnership, Cultureand Humilityin
interactions with children and families when LEAN IN practice behaviors are being used.
1 Learnerswill learn about and begin to build skill in using 3 Questions and 3 Houses tools.

Agenda
Tme  [Comenvheniesanes |
Morning Introductions
Group Agreements
Reflection & Homework from Overview
Content and Practice
Afternoon Leanin Group SimulatiorActivities
Closing Debrief, Homework and Next Steps

MORNING CONTENT AND PRACTICE ACTIVITIES:

Learnerswill have an opportunity to brainstorm, practice, and reflect on real interactions faithilies. In this session,
Learnes will be exposed to tools to support engagement of family members, (see scenarios or have prepared a real
family/case example). The gaslto practice using the Facilitated Conversation Structure and Process and other tools to
engage and begin gatherimgformation about the family story that will help them build an effective working relationship
(see Facilitated Conversation Structure Handout).

|. LEANN Module (slides 117)

Leanin Practice Activities Adapt and use any combination of these practcévities that match with your local
context, resources and timeapacity. It is encouraged to let staff practice the tools prior to the simulation in the
afternoon.

Practicing the Facilitated Conversation Structure and Procésslifferent groups of twehree staff, with an

observer, have each staff take turns trying on different stages of the process. They can either use the Cultural
Case Scenario Handouts to rglkay what an initial meeting might look like with one or more of the family

members fromthose scenarios or they can role play being a supervisor with a worker who has come into
supervision. (Both the worker and the supervisor have several pressing items to cover in short period of time, one
of which involves a child removal or placement chaetr.) Include a short debrief after the activity both in their
small groups and consequently in the larger group teuliftreflections.



Practicing 3 Questions, 3 Houses or Mappi@¢h round should last approximately 20 minui&dgarnemwill

role play an interaction with a parent or caregiver using the 3 Questions; theo@nd will focus on role playing

an interaction with a citd using the 3 Houses. Learnéosm triads with one person taking on role of Social

Worker, another the parent or childna the 3 person acts as observer/coach (This should be andézener,

but could be a supervisarbach or community partner). They rotate through those roles so each has an
opportunity to role play each role. When in the role of Social Worker, eacfopevill have 5 minutes to role

play their interaction; after all 3 have rotated into the Social Worker role and had their 5 minutes of practice, the
triad group will debrief for 5 minutes together and share observations/experience.

Note: For variety, gnaps can change the context by picking the other caregiver or another family member to
engage, or by changing the age of the child they are practicing on. Let the groups take a few minutes to get
creative about what they want to try on, or an area of preetthat they are excited to try these approaches out

with. If participants bring their own cases, it will be important to give groups an opportunity to explore key pieces

of information in order to have enough information for practicing. Have the presgrsiaff either do a quick

SO2YI LI 3ISYy23NXNAYdz2R) O2YESNO&AKTE ¢ | 62dzi az2yS 2F GKS O
F LILINBF OK A& G2 KIF@S (KS g2N] SNJ aleé ljdzaiolte aoKIFG (K
things are workingdr the family that are contributing to potential safety, permanency andeihg for the

children within 2 minutes.

Live Demo of Approaches and Tooksk for any volunteers that feel particularly confident and are willing to
demonstrate the use of toolar other engagement strategies in front of the group (mapping onafrtbeir cases
with the facilitator, Three Houses or Facilitated Conversation about any topic).

Option 1 Ask for one of the learnets role play a parent or youth from the Cultural€éaScenarios, and
encourage aolunteer learnetto comedemonstrate for the room what one or more of the approaches or tools
can look like in practice.

Option 2 Facilitatorto ask for a volunteer to talk about one of their cases as a way to demonstrateaiue of

mapping, or threaquestions. Facilitatowill ask the three questions and map the information provided. Have one
GroftS 0SS GKS aSO2YIFLX GlrofS GKFG A& Ay OKIFNHS 2F 4N
G0 NI dzvl $ yiRS & GIdzNR (1 K Sup Nieiéhs reldtitg toifanilylcuitire afd2trauima that
YAIKOG AKSR Y2NB fA3IKOG 2y FrLYAf@ FdzyQlAzyAy3aod || @S |
GKSANI KFyRa FyR | ail éF NWIKESNG FIEA /NIt oF8S &GN LA AiKySa @2 f
is a chance to showcase their practice aaddrsome fun, or see the facilitaterecute the desired use of the

approach or tool. Facilitate group sharing and discussion about whattheywhat worked well, what they

would do differently etc.

Debriefwhat they saw, heard and felt reflected the spirit of the CFPM behaviors.

In preparation for the simulation activity (before lunch breakHave learnerspend 57 minutes reading the

OFasS @GA3IySGGS 'yR KI@S GKSY RN} ¢ ydzYoSNER 2dzi 2F | K
been prepared ahead of time with a framing for the activity and what role they will play before, during and aft

the simulation. It is advised to partner with community and former clients for these roles and that they be

integrated into debriefing activitiegfor example have them identify CFPM behaviors they saw during the
interaction or provide constructive feiack around missed opportunities.

II. Lean IN Afternoon Group Simulation and Debrief (slides 18)
See Lean IN Simulation Handouts

lll. Reflection and Homework (slides 1)



LIFT UP MODULE DESCRIPTION

Each learnewill complete theLIFT UP SeAssessmenand in preparing for th&lIFFUPmodules and simulation
activities will assess their areasldFTUPstrength, as well as identify a particular area of growth or challenge to
work on and share with peers during th&FUP module and activities.

LIFT B Learning Objectives
1 Learnerswill be knowledgeable about LIFT UP Practice Behaviors and able to recognize and demonstrate
those behaviors in role play, simulations, and case documentation.
1 Learnerswill be able to point out and describe the presenceéPaftnership, Cultureand Humilityin
interactions with children and families when LIFT UP practice behaviors are being used.
1 Learnerswill be able to seffeflect and give and receive positive and constructive feedback.

AGENDA
Tme  [Comenvhenesende |
Morning Review Group Agreements
Group Reflection from Leatn Homework
Lift-up Practice Activities
(Uncle Smoky part one and two)
Documentation Activity
Afternoon Lift Up Simulation Activity
Practice writing contacts taeflect the work done in the morning during
simulation ¢ sharing
Closing Debrief, Homework and Next Steps

MORNING CONTENT AND PRACTICE ACTIVITIES
I. LIFTUP Module Slides (228)
Lift-Up Practice Activities:

Uncle Smoky Activityln the first partof the activity, tell the table groups of no more than 6, that they are
working with a 13year old femaleSara,and thatSarahas been removed from home and is residing in a foster
home. When you asked the fathé¢gvin,g K2 A & Ay { I NJeQadydulth¥liowing:yy S 62 NJ = K

1 Uncle Smoky (smokes marijuana everyday but has always had a really good relationship with his
nieces)

1 Grandma Gertrude (89 years young and lives in Nova Scotia, Canada)

T WFAYS o eardld si@tar wivochas been in and out abgp home care for behavioral issues
recently)

1 Lupe (the 38earold next door neighbor who Sara confides in regularly. She has extensive CPS
history)

T ai OKI St -yeqrdldhbyiénd)m p

1 You may need to create other characters, depending on the numibgarticipants. Get creative!



Part One: Give each table a person to focusand have them talk with each other about whether or not the
LISNE2Y Aa dlfso, why & if ndS Wi mayddvethe groups talk about how they might play a role
in supporting Sara.

Part Twa Have learnerpick someone at the table to role play the social worker and another to play their
ARSYGAFASR OKINIYOGSNI ¢KS NBYFAYRSNI 2F (GKS 3INRdzL) 6 A
focus will not be a them, they are pretend they are a part of the meeting as well. The goal of the
meeting/interaction is for the family to discuss the role the identified family member can play in supporting Sara
and/or the family, making sure to attend to any worries oncerns, as part of the discussion. (CPS is worried,
GKIFIG 3A@Sy | yOotS {yvYz21eéQa adzallSYyRSR fAO0SyasSs GKIG KS
Sara as a passenger. The group would need to develop aupaakn, should Uncle SmokghSara ever face

that predicament.)

Debrief the activityby having each table share about the plan that they came up with that includes the following:
What caserelated activities would the famiynember be included in? What role might he play in thé dRiQ &
a dzLJLJ2 NI K 2 KIFd NRftSa R2 20KSNJ FlYAf& YSYOSNR LI & A

Part Three: Lifup in Documentation

Continue group morning reflections, askidgl 2 ¢ OFy @2dz 6NARGS dzLJ GKA&a Y2NYAY
interactions in away thatthefanii@ gAff aSS G(KSANI O2y @S NEncoiirage group tgy R LIS
write a contact, in pairs or as a table and tell them to write it as if the family member is writing it with them.

Provide 20 minutes to write a narrative summarizing the intdoec

. Lift UP Afternoon Group Simulation and Debrief (slides3®
See LIFT UP Simulation Handouts.

lll. LIFTUP Reflection and Homework (slides-32)



CONNECT MODULE DESCRIPTION

Each learnewill complete theCONNECT Selssessmenand in preparig for the CONNECT modules and

simulation activities will assess their areas of CONNECT strength, as well as identify a particular area of growth or
challenge to work on and share with peers during the CONNECT module and activities.

CONNECT LearniQbpjectives
1 Learnes will be knowledgeable about the core practice elements and practice behaviors in CONNECT and
be able to recognize and demonstrate those behaviors in role play, simulations and case documentation.
1 Learnerswill be able to point out andescribe the presence #fartnership, Cultureand Humilityin
interactions with children and families when CONNECT practice behaviors are being used.
1 Learnerswill seltreflect and give and receive positive and constructive feedback.

AGENDA
Tme  [ComenReiesade
Morning Review Group Agreements
Group Reflection from LiftJp
Connect Simulation
Afternoon Focusing Practice Growth in key areas, goal setting and scaling
Closing Debrief, Homework and Next Steps

I. MORNING REFLECTIGBIBIULATION AND DEBRIEF ACTIVITY (slidé3:33

See CONNECT Simulation Handouts.

IIl. AFTERNOON CONTENT AND PRACTICE ACTIVITIES%8)ides 41

Bringing Networks TogethelLearnerswill explore bringing together supports for a family in this quick exercis

Have them think about a time in their work when they were able to bring together a number of extended family,
O2YYdzyAide FyR ayl GdzNI f &adzZlJll2NIL&a¢ G2 FRRNBXaa | OKAfR
groups:

A What exactly did youaf

A How did you do that?

A 2KFEdG {AYR 2F RAFTFSNBYOS RAR KI@Ay3 GKAA aySis2N]
A What becameeasierbecause these people were involved?

A What becaméharderbecause these people were involved?

Ecomaps and GenogramReview Ecomap and Genogréwandouts. Allow each individual to work on creating

their own Ecomap or Genogram and have them tell a partner a story about their family or network, using the
902YIFLI 2NI DSy 23N Y (2 KSfLI GKSY LI Ayl OK 8stinpor@itdzNE ®
LISNBR2Y (G2 @&2dz 2y @2dzNJ 3Sy23aNrY FyR GFft1 G2 YS I 062dz
Explore with the larger group if they have used either in their work with families and how they have been useful.

10



DA &St f S Sdappatt VidkDRIa$ the2vitleo linkn slide 44of the PowerPoint! F G SNJ ¢ G OKAy 3 DA
story, facilitate adrge group discussion regarding

A Whoand what was important to Giselle?
A1 2¢ g2dd R 282dz RSAONAGS DA&ASEESQa /ANDES 27F { dzLl
A WhatroleRAR DA&aStftSQa /ANDES 2F {dzLJLI2NI L) & Rdz2NRAY.
A 2KFrG NRtS RAR DAASEESQAa /ANDES 2F {dzLIIR2 NI LX | &
FacilitatorNote: During the discussion and/or aswanmary at the end, reinforcéae importance 6 NATURAL
supportsthat canprovide loveand caring in a way no formal helping system can, and thabeahere more
consistently over time.

Teaming in Family Interactiongsroups shoulgracticefacilitating conversations in home visits and family team
meetings using the facilitated conversation structure, mapping, soldtiensed questions and other tools and
strategies to team with families in the shared planning process. Using one of theaC8tenarios, have each

INR dzL) OK224S NRfSa IyR LINIOGAOS G2 IGGSyR (2 alFF¥Sae
using all they have learned thus far.

Supportive Networks and Decisieiaking

Ask learners to paiup with another learner orcommunity partner. Have them choose who will be person A and
person B.

Person AThink about a time in your own life where you had to make a decision about somethiate(s
please!). Tell a partner about that decisidterson BAskif youhad to make a decision like that again, would
your support network look the same or different? How? How would you go afbdutO (i A gdurcikché af €
support or child and family team?

Debrief: What was it like to be asked these questions if you wered?ef® Did anything in your support network
surprise you? Would you have wanted to move anyone in or out of your team? What was it like to do this for
people who were Person B? Was it easy/hard to ask the questions? Now imagine that you were involv&Bwith C
FO OGKFG GAYSTI K2g YAIKG @2dzNJ OANDES 2F adzZlJ2 NI o6S a
feels supportive and respectful to you?

Facilitated DiscussionBased on the debrief, help the group explore outreach and preparatiotegies that will
KSt LI al OGAQGIGS¢ G KSeadAHe® tir&ideasthe fadiitaicid bifér if Belpfulblt Vid godd
for the group to come up with their own:

1)Meet with parents to identify their outcomes and discuss/coordinate howrepare their team
2)Meet with team members to:

Determine if they willing and able to participate on the team

Set the tone for focusing on child and family strengths, culture and needs
Exploring what role they are interested/able to play in the team process

Explore any potential conflicts and discover ways to manage emotions positively
Determine what they might need to participate in a positive way

To To To o Do

[IIl. CONNECT REFLECTION AND HOMEWI@BK5354)
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CULTURE MODULE DESCRIPTION

Each learnewill complete the CULTUREeIFAssessmenaind then meet with their Supervisor to discuss their
SelfAssessment and prepare for the CULTURE moduledasimmuactivities andoachingransfer oflearning
processes with their supervisdrote: Participants will berimging their pre and posassessmentand reflections

along with their initial thinking for a transfer of learning plan into supervision/coaching at the culmination of the 4
modules.

CULTURE Learning Objectives
1 Learnerswill be knowledgeable about the core practice elements and practice behaviors in CULTURE and
be able to recognize and demonstrate those behaviors in role play, simulations and case documentation.
1 Learnerswill be ableto point out and describe the presence®értnership, Cultureand Humilityin
interactions with children and families when CULTURE practice behaviors are being used.
1 Learnerswill understand transfer of learning expectations and next steps in theittong relationship
with their Supervisor.

AGENDA
Tme  [CorowRemesbmew
Morning Review Group Agreements
Group Reflection from Connect
Culture Practice Activities
Afternoon CULTURE Simulation
Closing Debrief, Next Steps and Transfer béarning Objectives

|. CULTURE MORNING PRACTICE ACTIVITIES:

Staff will deepen their understanding of family and comrtyivell-being through use of Wellness Wheel and
Cultural Iceberg to support healing, deepen engagement and suppadmeection with relationships and
spiritual practices Activity debrief should include a sall group discussion to craft questions to get at each
qguadrant of the Wellness Wheel, for uga the afternoon simulation activity.

Cultural Iceberg Activity

Preparation:Have flipchart or quick sketch done on board or an iceberg, with only a small portion showing above
water, like the picture on the handout. Lead a conversation about depthslinireland how they impact the
client relationship.

Have them consider the followingvhen you think about culture, what things immediately come to mind? (As
participants start to call out things that are perceivable with the senses or that can be exqedjeseen, heard,
tasted etc., list them at the top of the icebenyhat about the things that we cannot see, feel, taste, hear or
perceive with our senses that are also cultur@@ain write in responses under the surface of the water)

Activity: At their tables, please write down a list of additional values, behaviors and attitudes that can lie beneath
GKS &adzaNFIFOS GKIFIG ¢S KIFI@S y20 It NBFRe ftAFTGSR dzLio ¢ K
competition (first pick from the candy bag eimilar). Facilitate debrief of additional things to add to list and mark
them on the iceberg.

12



Now have them talk at their tables about what would knowing, or having an understanding about these things,
help you do with children and families as a partofiyrole? How might they get in the way of your work or

present other challenges in engaging children and families? Why is this important to consider with each and every
family? Debrief key points as a large group.

Wellness Wheel Activity

Part One:Reviewi KS 2 Sf fySaa 2 KSSft 2y Whaered®RySu seeosamelofyhie CAPEI] G K S
O0SKI @A2NR UGKNRdAAK GKS fSya 2F (GKAa ¢IK&Bomentwelare qoindg G @
to provide some guidance to help you explore questithra you can ask families in each of these quadrants. We

will start with the Spiritual section and move clockwise around circle.

Part Two:List the headers from the exampen slide 64)on flip chart paper around the room and have
participants decide whzkinds of questions they could ask to get to the subcategories. Debrief with this slide and
ask, what is missing?

Take sticky notes and have them create questions they would ask. Share in small groups and have them put them
on the poster. The compositist of questions can be used as a local tip sheet. Over time you have a toolkit of
potential questions, if you can get someone to volunteer to type them up. This now becomes customized to your
local context, community and culture. This can be used to dtoouized visitation. Create a slide connected to
simulation on customized visitation: What are some times in your family traditions where you like to get together,
or where family traditions are experienced, how can we create customized visitation aroisrdstdition.

Example of Cincoa@lMayo or Thanksgivingvho helps with food, who gets everyone together etc.? Are there any
special needs that your child has that we may need to create a plan around with your family (naps, medication
etc.)? Who helps th&mily with groceries, getting the children to school and medical care, making meals, getting
wood, the physical aspects of care giving? Who supports the family emotionally, encourages, is funny and lifts up
spirits? Who else keeps family members conndatéth each other, in the community, socially, helps with good
decision making and communication? Who keeps connected to the values in the family and community, with
culture and traditions; who do they trust, love, encourages and keeps hopeful?

Il. AFTERNOON GROUP SIMULATION
See CULTURE Simulation Handouts.

CULTURE Simulation Facilitatéotes: As a part of the setip for the simulation, encourage learneis use tools,
strategies and techniques learned throughout the CFPM modules, and dfpqaiestions and approaches

learned earlier in the day around the Wellness Wheel and Cultural Iceberg as a way to deepen relationships with
families and exple into family culture. Learned K2 dzf R ¢ € 1 2dzi 2F GKS aAydzZ I A
developed with the family and circle of support that4ifp the voice of the child and community, and that attend

to child welfare mandates of safety, permanency and aelhg. Encouragkearnersii 2 ONB I S a G KS LI
flipcharts or a dry erase board thaill be the starting template for future written and formalized case plans and

Court Reports.

CULTURSBImulation Debrief and Homework:

Part OneParticipants should complete the pestodule sefassessment related to CULTUREArnershould use

the Notes field to individually document personal reflections and feedback received from peers and community
partners, role players and observers. The group should process together to explore what they saw, heard and felt
that reflected the coreslements and behaviors associated with CFPM and reflect where there may have been
missed opportunities and opportunities for growth.

13



Part Twe Eachlearnershould spend time reviewing all of their pasibdule assessments and document areas for
growth, rext steps andlevelop their initial thoughts about how they can grow their practice. These initial
thoughts should be documented so that they can be incorporated into the transfer of learning plan that gets
developed with their supervisor/coach.

Part Three Clarifythat there will be a Cheein and Observation process with their supervisor as part of the

transfer of learning process. The Overview and Module Series have provided important information that needs to
be transferred to practice so the Practidodel is consistently reaching children and families. The Gineafkd
Observation will be part of continuing support from their supervisor/coach to grow culturally responsive CFPM
practice into all of their casework and interactions.

Checkin and Obseration Process:

0 The social worker completes a S&Hsessment regarding their use of culture, humility, and the 8 core
practice éementsin interactions with children and families.

0 The social worker and supervisor identify an upcoming case interactoongisit, family meeting, etc.)
that the supervisor will attend with the social worker in order to observe the interactions with the family.

0 Thesupervisor observes and makes notes of the interactions keeping culturally responsive use of the 8
corepractice elements and 23 practice behaviors in mind.

o Immediately following the observation (or within a couple of days) the social worker and supervisor
debrief the interaction and observation, discuss their reflections and share positive and devela@bment
FSSRolI O]l 2F 9KSYykK2g (GKS y O2NB StSYSyida 6SNB LN
written narrative of the contact

0 As aresult of the Chegk and Observation process, the social worker and supervisor develop CFPM
transfer of larning goals and a plan for achieving those goals.
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(Note: This information is provided here for awareness and convenience, however supervisors should use the
CFPM Coaching Guide which includes this prdcgdR G KS t NBFAf S 2 F-asBeksteny) T2 NJ { K

(0]

The social worker completes a S&dkessment regarding theinlturally responsive use thfe 8 core
practice elements in interactions withversechildren andamilies Aspart of this seleflection they
consider their CFPM practice strengths and progress, areas for developntepgssible next steps for
growing theirtCFPMpractice.

The social worker and supervisor identify an upcoming case interaction (home visit, family meeting, etc.)
that the supervisor will attend with the social worker in order to observe his/her interactions with the
family.

The supervisor observes and makes notes of the interactions keefiung,chumility and use of the 8

core practice elementsando  LINJF OG A OS O0SKIFI@A2NBR AY YAYRI (KSy C
the 8 core practice elements using the Profile ofghgee p. 33 of the CFPM Coaching Guidae social

worker writes up their narrative for the observietieraction and prowes it to their supervisor.

Soon after the observation (within a couple of days) the social worker and supervisor debrief the

interaction and observation, discuss their reflections about areas of strength and development, and the
supervisor sharesposiBv | YR RS @St 21LIySyidlf FSSRol Ol NB3IFNRAY3
a2RSt Ay (KS 20aSNIBBSR AYyiSNIrOGA2y&d YR Ay (KS 42
The supervisor asks the social worker what they consider their greatest CFPM strémgstsengths

that the social worker would like to build on as they continue to build competency in the CFPM. This is
followed by facilitating exploration ofZLareas for growth and development in using the CFPM with

children, families and communities.

Based on the discussion of strengths and areas for growth and development, the social worker and
supervisor cereate coaching goals and a plarathievethosegoals, including wh@n addition to the
supervisorwill be involved, type/frequency obaching supportand activities between coaching sessions
to achieve goaldt is helpful to have the plan in writing for both to refer back to, such as a memwoait.e
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Cultural Case Scenarios

These are a few potential caseenarios that can be used at different gsjrshould some of your learnerst
have active casesy perhaps theyplay a support role in the agency that does not directly handle case
management, oin some cases theiole may limittheir ability tothink of real situations. The below case
scenariogan be built upon for use with activities and practice during learmogdules or simulations.

1. Joseph is a$earold American Indian boy. He a registered member of hisiBe through his father, who was
murdered when Joseph was an infant. Joseph has lived with his mother, who has a drug and alcohol abuse
problem, off and on his whole life. Recently, her boyfriend beat Joseph up because he was not listening to his
mother. Joseph had a black eye and miiltif O2y (G dzaA2yad W2aSLIKQa Y2GKSNI NBF
O2YYAGGSR GKS laaldZ G FyR aFAR akKS O2dzZ R y2id KIyRfS
2.Marcus is a 1¢earold AfricanAmerican male who lived with his grandmother until her sudden death last

year. His mother died when he was epearold and his father is not listed on his birth certificate. He has no

other known living relatives. When his grandmother died, Marcus came into custody. He was initially placed in a
receiving center while a fostérome was being identified. In his first 24 hours in the receiving center, Marcus was
beatup by a 15y7earold boy.

3. Mi Sun is an-8earold KorearAmerican female who recently disclosed to her teacher that her father was

sexually abusing her. The faméisnphatically denies the abuse, and Mi Sun was placed into foster care with a

/[ I dzOF &ALy FrYAfed aiA {dzyQa LI NByida INBE GSNE Ay@2t @S
pressuring Mi Sun to rescind her abuse allegation.

4. Sylvia is &4-yearold girl. Her family recently entered the country illegally from Mexico, fleeing from poverty

and drugrelated violence in their home town. Sylvia came into custody after her mother beat her for staying out

all night, calling heraslutandtein KSNJ aKS gAff LI & F2NJ KSNJ aaAyao {&fg
GSNYo® 1S gla OA2ftSyld G26FNR {&f @Al Qa Y23GKSNJ (KNP dzAK

5. Charlie is a }yearold Caucasian male. He recently ran away from home after his fathéhbeaip when
Charlie told his parents he was gay. He came to a-tir@enter, stating that he had nowhere to go and has been
living on the streets for the past several days.

6.Daisyisatwgear2 f R t dzZSNIi2 wAOlFY 3JIANI & {E&SNK | RdzZNB¥V2 SBERI (FNR(
Y2GKSNDa RSLINE & a A 2iddendo? ddgts, RiuribgSvhich §mekDSisyddid rdtRyet fed or bathed.
Daisy has not met her father or much of her family, who live in Puerto Rico.

Cultural Case Scenarios come from thé@dOWelfare Trauma Training Toolkit: Cultural Case Scenarios | January 2013

The National Child Traumatic Stress Networkw.NCTSN.org
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PowerPoint FacilitatdBuide

Slide

Facilitator Notes

PRACTICE }
MODULES

PURPOSE OF FOLEORMODULES
Move beyond knowing about the practice model to applyin
the 8 Core Elements and 23 Practice Behaviors in behavig
rehearsals and group learmjrsimulations that provide peer
group and facilitator feedback.

Approach: Initial Practice Model Garview is followed by 4
daylong modules (each at least a week apart to allow for
work) organized by the Frontline Practice Approaches: LE
IN; LIFT UP; CONNECT; CULTURE. After participating in
Overview and FollowJp modules, followup observaion and
coaching is required to demonstrate transfer of learning ar
skills to everyday practice.

FACILITATOWOTES

The purpose, intent and design of the CFPM modules sho
be messaged to staff by leadership as part of the
implementation plan, priortot® @ Qa | 4GSy RI
opener, staff should be reminded of the purpose and
associated activities of the modules and what they will loo
like, as designed in your local contekhe following slide
provides more introduction and context setting.

§

OVERVIEW OF PRACTICE FRAMEWORK

@

LEAN IN, LIFT UP and CONNECT to CULTURE
LD and FAMILY PRACTICE M

[yep— [ ——
( ke Ot st
[——

L -

U comuset e

~ and CONNEQ® QULTURE there are:

PURPOSE

Remind learners of the CFPM frontline practice approach
FACILITATONOTES

Under the FroniLine Practice Approach (LEAN IN, LIFT UF

A 8 Core Practice Elements (2 elements under each
Frontline Practice& on next b last row of the chart)
A 23 Practice Behaviors (chart shows an abbreviateg
tagline for each practice behavior)
(Note: This chart is availalds a handout and/ofor you to
blow up and print as a poster on the training wall.)
Though there are 4 modulesach relating to a CFPM frontlin
practice and associated practice elements and behaviors,
there is overlap and content in one module that may be
applied and helpful to learneiim another module. The focug
of the current module is LEAN IN. Review LBARFctice
Elerrents on next slide with learnees an intro to Learning
Objectives on the following slide.
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PURPOSE
: wWSOASE (GKS LINI OGAOS St SYSy
» INQUIRY ~ _ focus.
ikl FACILITATOR NOTES:

Go over the descriptions of Inquiry anddagement.
» ENGAGEMENT / Also remind of the foundationf Partnership, Culturand

/ Humilityin all interactionsincluding during Inquiry and
Engagement

PURPOSE
wWSPASE GKS LidzN1}2asS 2F (2RI
: : | FACILITATOR NOTES
reflection opp: 4
» Explore and describe the 1 If you are here today, then you haaétended the
et CFPM Overview and have completed the LEAN IN
E'E‘mf_elzandfam"ies relating 16 Module Prework. (See LEAN IN SAKsessment

MODULE ONE: LEAN IN  Self-reflect and give and feceive handout in CFP Overview Facilitator Giide
e o 1 You may have also had other opportunities to expl
how the practice behaviors are already alive in you
work, or tried on some new things with families or
with each other.It is important to acknowledgthe
strenghs, wisdom and expertise that apdready a
part of your practice framework
T Our practice model work will heljpe system aligiio
supportinteractions with one another and with all
children and familieghat consistently LEAN IN, LIFT
UP and CONNECT to CULTURE
1 These learning sessionsill help to intentionally
provide space and opportunity to practice, reflect, t
on new things, learn &m one another and continue
strengthening your practice muscles!

PURPOSE
Review the agenda and plan for the day, including breaks
lunch.
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Introduce Groups Agreementactivity:
Ak participants to talk at their tables or groups ob4about

PURPOSE
To facilitate shared agreemeuilding
FACILITATOR NOTES

the following
A What we need from ourselves to get the most out g
the modules together
A What we need from our peers to get the most out g
the modules together
A What we need from oufacilitatorand supervisor/
coaches to get the most out of the modules togeth
¢KS &fARS Fala ||jdzSaiAa2¢mosti
2dzi 2F GKS Y2 Rdz S aeuded i¢ oSvar§
are vague or missing key agreements that may be negeded
adzOK a adalFr1Ay3 RAAGNY OGAZ2
room.¢ Adapt these questions tlmcal needs
5SONAST gAUK GKS fINBS 3INP
agreements on the wall.
Let participants know that the list they create can be
modified orreferred to at any point today as well as
throughout the series of modules.
Encourageearnersto always establish shared agreements
with one another when gathering for regularly occurring
meetings, and with youth and families with whom they will
be having orgoing connection.
Follow-up: Once the agreements are established with the
group, type them onto the slide and insert it into the
beginning of every module. Alwaysry the group
agreements back teachmodule and reviedhemto make
sure the do not need to be updated or altered in any way.

Let’ Reflect!

met? P

.

What worked well with staff or families? e
What might you do different the next time?
What support do you need to do that?

How did you handle any challenges?

Sessionto support transfer of learning.

PURPOSE

Toshare times when learneffglt naturally inclined to pay
attention to or apply in practice any of the 8 core elements
23 practice behaviorearned about in the Overview Learnir,

FACILITATOR NGTE

Read the questions and have them talk either in small gro
or pairs. If it is a particularly talkative group, you may be a
to do this in a larggroup brmat.

If there are leadership, coaches or implementation team
members in the room, it may be nice to have them track in
that is shared here. Paying particular atterffio G 2 & & f
& dzLJLJ2 NI R Zan&dpdhe gySt&rRuRderstand
system supports needefr continuous improvement and
building competency in the practice.
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PURPOSE

Expose learner® Facilitate Conversation Structun@ndout
as a tool to support engagement of family members
FACILITATOR NOTES

Activity:

See scenarios or have prepdra real family/case example.
During the first stage of the &eity have learnerdrainstorm
at their tables, a time when they felt a family was engaged
from the very first interaction and what made the differenc
(tools, strategies and resources). Debiigth the large
group, charting factors that contribute to effective
engagement with families.

During the 2 stage of the activity, have groups discuss a
time when they felt a teaming meeting with a family went
extremely well, and what made the differe@. Debrief with
the large group, charting and labeling factors that contribu
to effective teaming with families.

Discussion:

This morning we will have an opportunity to brainstorm,
practice, and reflect on real interactions with families. Rev
Facilitated Conversations Structure Handout and slide.
Purpose:What are we talking about today?

65N FiG 9EFYLX SY a2S glyid W
FILYAfe@ YR O2yySOGSR 6AGK
Suggest having a potential draft purpose ready and hage {
folks you are engaged with @weate or enhance that
purpose during your interaction, this engages them in the
process and creates ownership.

Objectives:What 1-2 things do you want to walk away from
today?

(Perhaps in the example above it is develgpinlarge enougt
circle of support that you can have a safety network of folk
who will be either in the home or checking in on regular tin
throughout the day to ensure safety; another example mig
be regular and customized visits set up with grandme an
grandpa who are also part of the circle of support)

Shared Agreementdow will we be together to make this
time work well? How will we be together today?

Suggest acknowledge and appreciate past experieqces
know you have interacted with the ageybefore and some
things worked well for you and others did not work as well
gKIFG gAft 0SS Y2ad KSft LIFdA
Context: Is there any that may take you away from our
conversation physically or emotionally? Who else should
part of theseconversations?

Examples: Worry about the school calling because the
children might be sick or need help? Someone in your fan
is in the hospital and you are waiting for update calls?
Anxiety? Grandparents, aunts & uncles, cousins, etc.
Content: Wha works well? Worries?

Mapping, 3 Houses (related to the purpose)
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Next Steps:Specific behavioral next stepshawill dowhat,
by when, how will you know it is working well or if there arg
worries?

FeedbackWhat worked about this conversation? What
would you like changed up, done less or more of?
(Asimplified version of this can simply be shared agreeme
goals; content; next steps and feedback)

PRACTICE
makes
PROGRESS,

NOT

PERFKF T.

- PRACTICE

PURPOSE

Practice Facilitate Conversation Structure as a tool to eng
and begin gatheringnformation about the family story to
build an effective working relationship.

In groups of twethree staff, with an observer, have each st
take turns trying on different stages of the process. They
either use the Cultural Case Scenariméiauts to roleplay
what an initial meeting might look like with one or more of
the family members from those scenarios or they can role
play being a supervisor with a worker who has come into
supervision. (Both the worker and the supervisor have sey
pressing items to cover in a short period of time, one of
which involves a child removal or placement change etc.)
Include a short debrief after the activity both in their small
groups and consequently in the larger group touift
reflections.

AN INTRODUCTION TO THE THREE QUESTI,"';;

COKAf R I yR Tda¥kell as oangiagndels/and

The3 Questions come from an Appreciative Inquiry approg
and is a LEAN IN practice tool that supports exploration of
safety issues, family relationships and supports. The 3
Questions can be used throughout the case to explore the

opportunities regarding an issue, problem or planning
process.

WHAT WHAT
-
Al » BEHAVIOR? . IMPACT?

WHAT NEEDS TO HAPPEN?

CH2N) Ay yRSta2KE G I NB 6S 52N

PURPOSE
Develop understanding of the 3 Questions as a practice tg
EXAMPLE

[ SGQa SELX 2NB Kz2g (2 dzas

to use this framework to focus on child safety, permanenc

and weltbeing, as well as family strengthening and suppor

Helpful considerations are:

A WHO:In exploring a family situation or dynamic,
whether exploring a strength or something that is
worrisome, it is important to explore with the family|
WHO is engaged in the behaviors that are impactir
the child or family.

A WHAT BEHAVIORVe also need tonderstand the
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hyOS 0SKIF@A2NIf REIDNRILX K2
GoKIG Aada 62NNRA2YSE KI @S 6
GKAY1Ay3 GKNRAZAK agKIFiG ySS§

A We ask families what they think needs to happen,

specific behaviors and interactions that are occurri
in the family situation or dynamic. Getting good at
surfacing behavioral descriptions of actions and
interactions that are leading to harm, danger,
protective capacity, welbeing, etc. eables everyone
to get clearer on strengths to be built on, interactio
to be changed, and behaviors to be addressed. Tk
behavioral focus on both strengths and worries
ensures mutual exploration with the family about
safety issues and supportive relatiships of children
and families within their communities and Tribes ar
O2YYdzyAOlF GSa @I fdzS I yR
perspective.

WHAT IMPACTAfter exploring Who? and What

. SKIFE@GAZ2NK A& 200dz2NNAy 33
behavior that surfacestthe impact it is having on
the child and/or family. What significant impact is
occurring to the child? To the family? How does th
family describe the impact? How can it be seen?
Understanding family strengths as well as problem
from this lens strendgtens engagement and teaming
relationships with families. For instance, exploring
ALISOATAO FaLlsSoda 2F GKS{
cultural activities, beliefs and values which are very
positive for the child and family and can be
incorporated as stregths in case planning, while
exploring specific aspects of caregiver behavior thg
are causing danger or harm to the child provide
important information to be used in safety planning
and case planning with the family.

and we begin to help them think through the
implications of various actions, plamgeds and
decisions, helping them to be behaviorally specific
G2 KFEd R2 @&2dz KAyl @&2dzN
YSEGKE G2 KFEG YAIKG &2
worries? What help do you need from your
family/community? What can your social worker d
to support you taking that step?

The following slide provides more information aboy
0KS a2KFEd ySSRa (G2 KI L
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PURPOSE

OELX 2NB Y2NB I o62dzi GKS | dzS
FACILITATONOTES

Read the slide and talk through when and how they can s¢
this being effective in their practice. Explore any worries th
have about this. Help them to explore their own willingnes
capacity and supports needed to add this as a consistent

to take smdl steps with families.

ion should have input on what
0 is doing what,

PURPOSE

Summary of when and why to use the 3 Questions
FACILITATOR NOTES

These 3 Questions support engagement and exploration v
‘children and families regarding any issue or need throughg
the life of a case.

They are designed to help explore the perspectives of all
family members, including the childrea:L ¥ & 2 dzNJ (
KSNE NRIKG y263 ogKIG ¢g2dzZ R
The simplicity and generalizability of the 3 Questions to an
interaction or situéion makes it a versatile and dependable
tool.

In the heat of the moment in the middle of a complicated
assessment or home visithe 3 Questions can ground us,
providing a simple way to LEAN IN and gain important
0SKF@A2NI f AyaA3dKdirengttisy G2 7F
perspectives, needs and solutions.

¢KS o vdsSaidiAazya KSEL) dza Y2
a family so we can incorporate their strengths, solutions af
Odzt GdzNI £ £ Syax NFIGKSNI GKIy
By teaming in this waydm the very beginning, we can
22Ayifte RS@St2L) LXIya éAlGK
safety, permanency and wedkeing, we can better
dzy RSNBGIFIYR YR FRRNB&aa GKS
we can support the family to achieve their seléntified
goals.

BRIEF DISCUSSION

What has been your experience with the 3 Questions or
AAYALFN FLILINRI OKSaK 52 @&2d
own wishes and perspectives are taken into account? Wh
the difference between developing a case plan wita th
family versus handing them an already created plan that y|
want to review and discuss with them?

“People suppor
have had a hand in crea
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What Are We What Needs to P U RPOSE

led About? What Is Working Well?

Happen?

R st |y sy Introduction to the process of mapping the 3 Questions.

S i e FACILITATOR NOTES
'What: Mapping is a process of gathering and organizing th
_information from the 3 Questions. We can use mapping tc
/help sort and understand information and guide planning
/7 throughout all aspects of our work.
Why: A frequent issue in child welfare is the lack of
understandingparticipation andagreementbetween he
14 family and the child welfare agency (and sometimes within
the agency itself).
How:Mappingcan be used with the family and their team tg
guide an assessment or planning conversatindcan be
used in supervision or case consultation.
Ask the group thdollowing;
A What do you think might work well about this

approach?
What do you worry about?
What questions do you have?
What other places in our work can you see using tf
approach?delpthem to lift up things like case
consultation, coaching, family and other teaming
meetings etc.)

To T To

PURPOSE
Introduce the Three Houses.
FACILITATOR NOTES
| The Three Houses is a tool that can help you explore and
the 3 Questions with children.
o oo [l s e I e o Use me big piece of paper or three different pieces, and hq
aaia e ' lots of felt pens and stickers available. Encourage the chilg
talk, draw, and write. After the initial drawing and talking, t
to make connections between the houses with the child ar
focusonK A Ak KSNJ aGNBy3IdKad 2 A0
drawings can be shown to his/her parents/caregivers to he
deepen the informatiorgathering and assessment process
EXAMPLE
Here it is. Simple, right?
A House #1 is the house of good things. Which goes
would that address? (What is working well?)
A House #2 is the house of worries. (What are we
worried about?)
A House #3 is the house of hopes and dreams. (Wha
needs to happen next?)
Helpful Tips:
To do Three Houses is pretty simple, and does not take a
of preparation. A little planning and consideration is helpfu
when possible. First, before interviewing a child, it is good
practice to get parent permission. However, there are time
you willinterview the child prior to parent involvement: if
involving the parent in advance would compromise child

H

iouse of
Wories

In this house, In this house, In thus house,
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safety, if there is worry that the parent will attempt to alter
child® story prior to your interview, or you have to protect
against the possibilitgr perception of interference. (These
concerns are likely present when addressing allegations o
serious abuse or neglect, or sexual abuse.)

It is a good idea to equip your interview space with paper ¢
crayons, and to carry blank paper and a few crayans
markers with you at all times. Then you are always ready.
Find a good space for the intervievas good as is available.
Privacy is important, child comfort is important, reducing
distractions is importartt all the usual considerations.

It is best to inerview the child alone whenever possible, bu
if the child cannot feel comfortable without a parent or
caregiver as long as the parent or caregiver is not suspec
of sexual abuse or of intimidating the child can work with
a parent or caregiver in theom. Provide the
parent/caregiver with clear instructions about not answerin
for the child or responding to what the child says. It is
generally best to interview one child at a time, especially ir
the early sessions. But again, if a child feels mostfodable
with a sibling, you might need to do that. In some instance|
interviewing with siblings on occasion can give new
perspectives on how the children are doing.

EXAMPLE

After explaining about the Three Houses to the child, you
ask the child whiclone he/she would like to start withthe
house of worries or the house of good things. (Leave off th
house of dreams from this choicahat will be the last one.)
Most of the time i@ best to start with the house of good
things (wha€ working well) ithe child has no preference.
Give the child choices about crayon/marker/pen/pencil. Yg
can even ask if the child wants to draw or wants you to drg
Whichever the child selects, ask him/her to draw a house,
and then put in the house all the things thatagood about
the house in which they live (or that they worry about in th
house). Let them know they can use words or pictures to
show. Either wayensure that either the child or you write
notes to describe the drawings.

It is also appropriate to infan the child in advance of what
will happen with this drawing in simple, agepropriate
ways. Until the drawing begins, you do not know what you
will do with it, but it is only fair to make the child aware of
some basic things and then talk a little moager. The key
here is to be honest, but not make a big deal of things that
will create needless anxiety. For example, ask the child to
make these drawings for you so that the child does not
expect that he/she can take them upon leaving. (If
appropriate, ya can offer to make a copy.) Mention that yg
may need to share the drawings with other people who arg
working hard to ensure they stay safe.

Keep in mind the age and development of a child that may
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need to take breaks or may get easily distracted. Getrthe
describe what they mean, rather than assume understand
F2N) @ 3dzS GSN¥Ya fA1S aKdzNI
fA1S GFryR GKSYy 6KIF{ié¢KQ

Note: If someone asks if this is like three wishes, point out
that it is similar. However, Three Housesuses on family
rather than being opefended. It transitions from good
things to worries to dreams, and gets at information about
iKS OKAtRQa fAFS FNRY (KSA
forensically important interviews.

Additional Information:Jurisdictions can consider purchasit
Sonja Parkeé® DVD on the Three Houses. Parts of her Thrg
Houses demonstration can be shown hefléhere is now a
Three Houses App that can be purchased for Android and
ITunes supported tablet devices only.

« Switch roles until all have practiced

* Debrief with your group and share
observations/experiences i

* Repeat practicing introduction of 3 Houses with chlld

~ learners(each lasting approximately 20 minujesThe first

PURRPOSE

Practicing use of 3 Questions and Three Houses with fam
PRACTICE ROUNDS

Facilitate 2 rounds of 3 Questis or Three Houses for

round is focused on each learner r@kaying arintroduction
to the 3 Questions with a new parent on their caseload; th
second is focused on rolegyling an introduction of the Thre
Houses activity with a newhidd on their casalad.
Learnerdorm triads with one person taking on role of SW,
anotherthe parent or child, and the8person acts as
observer/coach. They rotate through those roles so each
an opportunity to role play an introduction of the 3 Questio
to the parent during the first round, and then role play an
introduction to the child of the Three Houses during #1&
round. When in the role of SW, each person will have 5
minutes to roleplay their introduction; after all 3 have
rotated intothe SW role and had their 5 minutes of practice
the triad group will debrief for 5 minutes together and shar,
observationséxperience.

LIVE DEMO

The facilitator or volunteer learnetoes a short
demonstration of engaging parent(s) in the 3 Questions,
followed by a volunteer role playirggshort demonstration of
doing Three Houses with a chilgith group sharing and
discussiorabout what they aw, what worked well, etc.
OPTIONAL PRACTICE ROUND

Although you may not have time to have the groups practi
creating next steps, if you find time, have them get back in
their practice groups, and have the groups do a couple of
roundsof next stefs development.
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PURPOSE

Think about children, young people, or families with whom you are

working.then draw the Three Houses! To show that Three Houdasan be used as a reflection tool
ectonanypractke-vume.rabillfiesand/orare'as -_F 2 NJ LJNJ él.] A lj 7\ 2 y S N\E I y- ﬁ l.,l 2 3
ki e o use.

FACILITATONMOTES

Tell participants that they have 20 minutes for thiegcise.
Exp&in that they do nohave to show this to anyone. This w
be their own private work. Provide them with paper and
O2ft 2NBR LISyOAfa (2 RN}g
| 2dzaSé¢ oe& / Nraoe {GAtfta |
. dzA f (¢  @adklin, axdSoih&rlsondd abbhouses
during this exercise.

K
Y]

PURPOSE
Prepardearnersfor and complete LEAN INaulation activity
FACILITATOR NOTES
Before lunch,have learnerspend 510 minutes reading the
case vignette and have them draw numberg ofia hat
(which will be the order they patrticipate in the simulation).
Note:d A& AYLRNIIYyOG GKIG |ye
been prepared ahead of time, know when to arrive, and
understand the purpose of the simulation is fearnersto
18 practice LEAN IN behaviors, and understand what role the
will play before, during and after the simulation.
After lunch,help the group get prepared for and oriented tc
the simulation experience, reminding them of the bullet
points on the Simulationdivity Tip Sheet. Then set the
stage for the simulation, facilitating discussion of the
F2tf26Ay3 o0& (GKS 3INRdzLI 6mp

A Where are we in this case?

A What do we know?

A Why are we having this interactiapwhat needs to

happen or be accomplished?)

Runring Sim: For a 6675-minute group learning experience
a sim grop can accommodate 102 learners. If the group
participating in the learning sessidnlarger than this, they
should be separated into groups of no more thar1with
each group runninghe sim simultaneously in separate
GNFAYAYy3 NR2YAad tilSNIVMQAALE v
the simulations, so either prdesignate how long each
participant will be interacting with the family member or
team or develop a clear plan for how participgg will know
GKIFEG GagAlOKAY3IE gAff 22]
RNEg 06SF2NB fdzyOK aaArday a
Transition involverief anchoring for the learneabout to go
Ayili2 GKS &aAY G2 KSNB ILBAN INg 2
Practice Bhaviors are most important to use to get there?
Based on your selissessment, what area of LEMN
growth/development are yowvanting to work on? Having th
f S NJ S NI &nddtHerd$shdd askc@adhes and
community partners) acting as observersl\élp establish a
learning, development, and support process. Makeeghat
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the learnerswho arenot actively interactingn the simwith
the family are paying close attention to the interactions of
their peers so that they can:
A Step into the simulatiomnd support a continuous
flow of the interactions with the family/team
A Try on new approaches and strategies that have n
been used in the simulation
A Take notes about what practice behaviors are seej
whetherPartnership, Cultureand Humilityare
present,and what is working or not working about
what theirpeers have tried
After the simulation,debrief the group simulation
experience. The actors can share what interactions and
strategies were effective in engaging and exploring with th
I YR ¢ KI ti FagilanBqyietions for the debrief migh
include:
A What specific LEAN IN behaviors did you see durir
the simulation?
A How werePartnership, Culturend Humility
demonstrated during the simulation?
A What might have been some missed opportunities]
A Werei KSNB gl &a 2F AyidSNI
the future with families or remember to keep doing
Have each learnezomplete the posimodule selfassessment
related to LEANN. Use the Notes field to individually
document personal reflections and felegick received from
peers and community partners, role players and observerg
The group should explore what they saw, heanad felt that
reflected the core elements @hbehaviors associated with
LEAN INind reflect where there may have been missed
opportunities and opportuities for growth.

ser

What are you already doing t
into action in your work?

What else would you like to do to
“land it” even more in your work
between now and next time?

PURPOSE

Help people makéhe transition from the learning session
andpracticesimulation to actual work.
FACILITATOROTE

A Atfter three straight exercises and a simulation you
may have a group of tired people.

A al 1S Ktheé&y2WSyoihéy RSOA aA
useful slide for ending each module when folks ha
energy to do it.

A They can be very brief conversations (two minutes
on these questions, then see if you can get two to
four people to share their thaghts with the larger
group.
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learnings/progress

* Practice the 3 Questions with a
family or child and come back t %

HOMEWORK!

next session with a visual
representation of using it /

* Complete the LIFT UP Self-

Assessment

PURPOSE

Review LIFT Ukte-work

FACILITATOWOTES

Note that the homework from Module 1 is the pwveork for

- module 2 and so on. The work builds on itself and is

integrated, so stress that learnenged to plan beforehand

and ensure scheduling and coordination with their
supetrvisor.

Review the following with participarits

A Before LIFT UP module, meet with their supervisor to
debrief LEAN INm andshare what went well and any
learnings/progress in the area of growth or chatie
identified.

A Before LIFT UP moduleagtice the 3 Questions with a
family or child and come back the next session with a
visual representation dfiaving used ifeither a visual
mapping of uestions done with family or Three
Houses done with child).

A Complete the LIFT UP Salisessment and come to the
next session having done some seifiection on their
LIFT UP strengths and an area or two of growth or
challenge for them. They shoulé prepared to come to
the next $m and share what they want taork on with
the other learnergight before their gn participationg
that way others can be keyed into that and provide
feedback and support.

PRACTICE MODEL

MODULES

PURPOSE OF FOLEORMWODULES7d0ove beyond knowing
about the practice modéb applying the 8 Core Elements ai
23 Practice Behaviors in behavioral rehearsals and group
learning simulations that provide pegroup and facilitator
feedback.

OVERVIEW OF PRACTICE FRAMEWORK

PURPOSE

Remind learners of the CFPM frontline practice approach
focus them orthe frontline practice and core elements that
will be focused on in thisIFT Unodule.
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»SELF-ADVOCACY

» ADVOCACY

PURPOSE
wWSOASE (GKS LINI OGAOS St SYSy
focus. Also remind of the foundation B&rtnership, Culture
and Humilityin all interactions.

behaviors and have
and reflection opportunities.
® Recognize the presence of
Partnership, Culture and
Humility in LIFT UP interacti
o Self-reflect and give and/
MODULE TWO: LIFT-UP  receive positive and

constructive feedback

PURPOSE

Welcome participants and review group agreements

Review the following Learning Obje@svas part of the plan

for the day.

1 Learnerswill be knowledgeable about LIFT UP
Practice Behaviors and able to recognize and
demonstrate those behaviors in role play,
simulations, and case documentation.

1 Learnerswill be able to point out and describe the
presence oPartnership, Culture and Humility
interactions with children and families when LIFT U
practice behaviors are being used.

T Learnerswill be able to selfeflect and give and
receive positive andanstructive feedback.

PURPOSE
Review the agenda and plan for the day, including breaks
lunch.

3 Questions Homework: Let’s Reflect!

What worked well when you tried it out?

What was a challenge or got in the way of
you trying it out?

What is one next step you can take to
deepen the practice?

What did you learn about culture and family relationships?

What did you learn about inquiry and engagement?

26

|| FACILITATOR NGTE

PURPOSE

Facilitated group discussion and reflection on 3
Questions/3Houses homework (small table or large group
discussion)

Read the questions and have them talk either in small gro
or pairs. They should share their visual representation an
talk with their group members about the experience using
the questions. If it is a particularly talkative group, you ma
be able to @ this in a larggroup format. It will be helpful tg
lift up some themes in the large group after the small grou
discussions.

30



LIFT UP PRACTICE ACTIVITIES

27

=\ FACILITATOR NOTES
& Uncle Smoky Activity

PURPOSE
Practice LIFT UP behaviors

n the first part of the activity, tell the table group$ no

more than 6, that they are working with a 4@ar old female,
Sara,and thatSarahas been removed from home and is
residing in a foster home. When you asked the fatkevin,
g K2 Aa famly nétwoN]h@tald you the following:
Uncle Smoky (smokes marijuana everyday but has alwaysg
a really good relationship with his nieces)
Grandma Gertrude (89 years young and lives in Nova Scg
Canada)

W A YS oyeardld si@tar wivodas kn in and out of
group home care for behavioral issues recently)

Lupe (the 38/earold next door neighbor who Sara confides
in regularly. She has extensive CPS history)

aA OKLl St -yedroldbbyfiénd)m p

You may need to create other characters, depegdin the
number of participants. Get creative!

Part One: Give each table a person to focusand have
them talk with each other about whether or not the person
Gl al TS If kdSwhiaahg/iféndt, why natHave the
groups talk about how they mighplay a role in supporting
Sara.

Part Twa Have learnes pick someone at the table to role
play the social worker and another to play their identified
character. The remainder of the group will take on the othg
NBES& Ay {FNIQa vy &isailhdbe bry|
them, they are pretend they are a part of the meeting as w
The goal of the interaction is for the family to discuss the r
the identified family member can play in supporting Sara
and/or the family, making sure to attend to any wies or
concerns, as part of the discussion. (CPS is worried, that ¢
'y OfS {Y21@éQa adzalLISYyRSR fA
position to need to operate a vehicle with Sara as a
passenger. The group would need to develop a hacklan,
should Unte Smoky and Sara ever face that predicament.
Debrief the activityby having each table share about the pl
that they came up with that includes the following: What
caserelated activities would the famitgnember be included
in? Whatrole mightheplayy G KS OKAf RQa
NEfSa R2 20KSNJ FFEYAft& YSYo
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LIFT UP DOCUMENTATION

JONARGS dzZLJ GKAA Y2NYyA@mQa 02
| interactions in a way that the family will see their

PURPOSE

ExploreLIFT Uih Documentation

FACILITATOR NOTES

Continue group morning reflections, askidgtow can you

O2y@SNEFGA2Y | YR Eisdidade§roup
write a contact, in pairs or as a table and tell them to write
as if the family member is writing it with them. Provide 20
minutes to wite a narrative summarizing the interaction.

| (which will be the order they patrticipate in the sim).

PURPOSE

Prepare learners for and completdéFT UP simulaticactivity
FACILITATION NOTES

Befare lunch have learnes spend 5L0 minutes reading the
case vignette and have them drawmbers out of a hat

Note: Makesuré y& dal OG2NEEé TFT2NJ G
prepared ahead of time, know when to arrive, understand
the purpose 6the simulation is for learnert® practice LIFT
UP behaviors, and understand what role they will play bef
during and after the simulation.
After lunch, help the group get prepared for and oriented tc
the simulation experience, reminding them of the bullet
points on the Simulation Activity Tip Sheéithen set the
stage for the simulation, facilitating discussion of the
F2tf26Ay3 0& (GKS 3INRdzLI 6mp

A Where are we in this case?

A What do we know?

A Why are we having this interactiapwhat needs to

happen or be accomplished?)

Running Sim:For a ®-75-minute group learning experience
a sim group can accommodate-1Q learners. If the group
participating in the learning sessidnlarger than this, they
should be separated into groups of no more thar1with
each group running the sim simultamesly in separate
GNFAYAYy3 NR2YAad tilSNIVMQAALE v
the simulations, so either prdesignate how long each
participant will be interacting with the family member or
team or develop a clear plan for how participants will know
whai GagAdOKAY3IE gAff 221
RNBEg 0SF2NB fdzyOK aairday a
Transition involverief anchoring for the learneabout to go
Ayli2 0GKS aAyY a2KSNBE I NB &2
Behaviors are most impontd to use to get there? Based on
your sef-assessment, what area of LIBP
growth/development are you wanting to work on? Having
their supervisors and others (such as coaches and commt
partners) acting as observers will help establish a learning
dewvelopment, and support process.
Make sure that learnersot actively interacting with the
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family are paying close attention to the interactions of thei
peers so that they can:
A Step into the simulation and support a continuous
flow of the interactions witlthe family/team
A Try on new approaches and strategies that have n
been used in the simulation
A Take notes about what practice behaviors are seel
whetherPartnership, Cultureand Humilityare
present, and what is working or not working about
what their peers have tried.

LIFT UP DEBRIEF

30

~_experience. The actors can share what interactions and

PURPOSE

Debrief LIFT UP simulation

FACILITATOR NOTES

After the simulation, debrief the group simulation

strategies were effective in engaging and exploring with th
andwhatg SNByYy Qi ¢ CHOAfTAGEG2N
include:

1 What specific LIFIP behaviors did you see during

the simulation?

1 How werePartnership, Cultureand Humility
demonstrated during the simulation?
What might have been some missed opportursfle
2 SNE GKSNBE glFea 2F Ayis
the future with families or remember to keep doing
Have eaclearnercomplete the posimoduleselfassessment
related to LIFTJP. Use the Notes field to individually
document personal reflectiorsnd feedback received from
peers and community partners, role players and observerg
The group should explore what they saw, heard and felt th
reflected the core elements and behaviors associated with
LEAN IN and LIFT &xd reflect where there may haveeen
missed opportunities and opportunities for growth.

f
f

sense to you?

What are you already doing to put that
into action in your work?

What else would you like to do to
“land it” even more in your work
between now and next time?

PURPOSE

Help peope make the transition from learning environment

and simulation experience to actual work.

FACILITATOROTES

A After three straight exercises and a simulation you
may have a group of tired people.

A al 1S 0KheY2WSyaiiey RSOA & A
useful slide for ending each module when folks ha
energy to do it.

A They can be very brief conversations (two nt@s)
on these questions, then see if you can get two to
four people to share their thoughts with the larger

group.
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PURPOSE

Orient to homework to be completed before CONNECT

module

SRR FACILITATOROTES
s 'Review the following with participants
A Before theCONNECT modulergatice LEAN IN and

LIFT UP tools, strategies and practice behaviors in
interactions with families on their caseloads. Be
prepared to come to the next simulation with
reflections about what worked to support their
practice and what was clanging

A Complete the CONNECT Sdbessment and come 1
the nextlearningsession having done some self
reflection on their CONNECT strengths and an are
two of growth or challenge for them. They will be
asked to share what they want to work on wite
other learners so others can be keyed into that and
provide positive and constructive feedback and
support.

HOMEWORK!

32

PURPOSE OF FOLEORMWODULESd0ove beyond knowing
about the practice model to applying the 8 Core Elements
23 Practice Behaviors loehavioral rehearsals and group
learning simulations that provide pegroup and facilitator
feedback.

33

OVERVIEW OF PRACTICE FRAMEWORK PURPOSE
@ A\ Remind learners of the CFPM fréné practice approach anc

[\

@(: O i reviewthe frontline practice and core elements that will be
smmmcm | focused orin this CONNECT module.

(Note: This chart is availabds a handout and/ofor you to

blow up and print as a poster on the training wall.)
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PURPOSE
wSOASE GKS LINI OGAOS St SYSy
focus. Also remind of the foundation Bfrtnership, Culture
and Humilityin all interactions.
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