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PURPOSE OF CFPM MODULE SERIES:  Apply the 8 Core Elements and 23 Practice Behaviors in behavioral 
rehearsals and group learning simulations; utilize peer, group and facilitator feedback in practice improvement 
cycles.   
 

Approach:  Initial Practice Model Overview is followed by 4 day-long modules (each at least a week apart to allow 

for pre-work) organized by the Frontline Practice Approaches:  LEAN IN; LIFT UP; CONNECT; CULTURE.  Supervisors 

meet with their social workers prior to the Module Series to prepare them for the learning sessions and 

simulations.  After participating in the Overview and Follow-Up modules, follow-up observation and coaching is 

required to demonstrate transfer of learning and application of skills to everyday practice. The modules are 

designed to offer participants a combination of additional knowledge, skill-enhancement, behavioral rehearsal 

ǎƛƳǳƭŀǘƛƻƴ ƻŦ άǊŜŀƭ-ƭƛŦŜέ ŎƘƛƭŘ ǿŜƭŦŀǊŜ ƛƴǘŜǊŀŎǘƛƻƴǎΣ and group coaching and reflection. Supervisors are critical 

coaches and supporters of transfer of learning for those who are building skills and confidence in understanding 

and using the Practice Model. It is helpful if they participate in delivering the Module Series when they have staff in 

the modules, however at a minimum they should be present and observing and supporting their staff during the 

morning or afternoon when each simulation activity occurs. 

Materials 

¶ {ǳǇŜǊǾƛǎƻǊ ¢ƛǇ {ƘŜŜǘ ŦƻǊ tǊŜǇŀǊƛƴƎ {²Ωǎ ŦƻǊ aƻŘǳƭŜǎ-Simulations 

¶ CFPM Module Series PowerPoint 

¶ CFPM Module PowerPoint Facilitator Guide 

¶ Handout Packet 
o Self-Assessments and Final Reflections Handouts 
o Facilitated Conversation Handout 
o Three Houses Tip Sheet 
o Genogram and Ecomap Tip Sheet 
o Orienting the Circle of Support Handout 
o Cultural Iceberg Handout 
o Wellness Wheel Handout 
o Simulation Activity Tip sheet 
o Simulation Vignette-Tommy Smithson 
o Simulation Roles and Updates Handout for Actors 
o Simulation Vignette Update for Learners 

¶ Supplemental Resource or Handout 
o Cultural Case Scenarios 

¶ Projector/Laptop/Speakers 

¶ Flip Chart Paper/Markers  
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Supervisor Tip Sheet for Preparing Social Workers  

for Module Series and Simulations 

Supervisors meet with their social workers before the first LEAN IN module in order to accomplish the following 
two goals: 

GOAL #1:   Provide Support and Preparation for the LEAN IN Module and Simulation.  This includes: 

¶ Reinforcing that the goal of all CFPM learning processes is greater skill and competence in practical 
application of the CFPM in all of their case work, documentation and interactions  

¶ Building understanding of the goals and outcomes the agency is working with staff and partners to 
achieve by implementing the CFPM 

¶ Providing orientation to simulation-based learning in general and to the specific group simulation 
processes used in the Module Series: 

o Simulation-based learning provides a safe space where practice skills can be acquired, applied and 
reinforced through immediate feedback.  

o Simulation-ōŀǎŜŘ ƭŜŀǊƴƛƴƎ ƛǎ ǎƛƳƛƭŀǊ ǘƻ ƻǘƘŜǊ ǇǊŀŎǘƛŎŜ ŀƴŘ ǊƻƭŜ ǇƭŀȅƛƴƎ ȅƻǳΩǾŜ ŜȄǇŜǊƛŜƴŎŜŘ ŜȄŎŜǇǘ 
the learner gets to practice with actors coming in to play out the roles of the family members and 
their circle of support. 

o For the CFPM MƻŘǳƭŜ {ŜǊƛŜǎΣ ǿŜΩƭƭ ōŜ ǳǎƛƴƎ ƎǊƻǳǇ ǎƛƳǳƭŀǘƛƻƴǎ ς ǘƘŀǘΩǎ ǿƘŜƴ ŀ ƎǊƻǳǇ ƻŦ ƭŜŀǊƴŜǊǎ 
take turns and each sequentially step into the role play and pick up where the previous member 
left off. 

o Group simulations provide an opportunity to apply what is being learned, test out new behaviors 
before using them in real-world settings, and get immediate peer and facilitator feedback. 

o Prior to the simulation you may be exposed to new tools or strategies that can support use of the 
CFPM practice behaviors, but they are not the only tools and strategies you can use.  You are 
encouraged to try out anything that supports you using the LEAN IN, LIFT UP, CONNECT and 
CULTURE practice behaviors in the simulation exercise. 

o After each simulation, there will be a facilitated debrief to explore what happened in the exercise, 
explore reflections and group learnings, and support group members to identify additional 
opportunities to practice the  core elements and practice behaviors to build confidence and 
competence in using the practice model in diverse families and communities. 

¶ hǊƛŜƴǘ ǘƻ ǎǳǇŜǊǾƛǎƻǊΩǎ ŎƻŀŎƘƛƴƎ ŀƴŘ ǎǳǇǇƻǊǘ ǊƻƭŜ - ǎǳǇǇƻǊǘƛƴƎ ǘƘŜ ǎƻŎƛŀƭ ǿƻǊƪŜǊΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭ 
development and fidelity to CFPM practice.  Explain that you will be present to observe and support 
the social worker during the simulation in each module and that you and the social worker will 
debrief after each module. 

¶ Help the social worker prepare for simulation-based learning by exploring the following questions: 

o Iƻǿ ƳƛƎƘǘ ƎǊƻǳǇ ǎƛƳǳƭŀǘƛƻƴ ŀǎǎƛǎǘ ȅƻǳ ǘƻ άŀǇǇƭȅέ ǘƘŜ Practice Model in your casework and 
interactions? 

o What is worrisome about participating in group simulations? 
o How might those worries be addressed? 
o What support would you like from your supervisor in preparing for or being in the Module Series 

and simulations 
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¶ Come to an agreement on how the social worker and supervisor will work together during the 
module to provide the support that the social worker has requested. It is helpful if the agreement is 
put into written format, such as an e-mail, to re-affirm what was discussed and agreed to. 

Dh![ ІнΥ  9ȄǇƭƻǊŀǘƛƻƴ ƻŦ ǘƘŜ {ƻŎƛŀƭ ²ƻǊƪŜǊΩǎ [9!b Lb {ŜƭŦ-Assessment  

¶ Before meeting with the social worker the supervisor thinks about areas of social worker 
improvement needs and how the LEAN IN module might be helpful to social worker 

¶ Before meeting with the supervisor the social worker completes their LEAN IN Self-Assessment 
ratings and thinks about LEAN IN strengths and potential areas of growth and development 

¶ The social worker and supervisor meet together and explore ǘƘŜ ǿƻǊƪŜǊΩǎ ǎŜƭŦ-assessment ratings 
and reflections on areas of strength and possible opportunities for growth and development.  (If 
ǿƻǊƪŜǊ ǎǇŜŀƪǎ ǘƻ άƎŜƴŜǊŀƭέ ŀǊŜŀ ŦƻǊ ƛƳǇǊƻǾŜƳŜƴǘΣ ƘŜƭǇ ǘƘŜƳ ǘƻ ŦƻŎǳǎ ǘƘŀǘ ƎŜƴŜǊŀƭ ŀǊŜŀ ƛƴ ŀ ƳƻǊŜ 
specific way looking at how it connects to the LEAN IN practice elements and behaviors.)    

¶ ¢ƘŜ ǎǳǇŜǊǾƛǎƻǊ ǇǊƻǾƛŘŜǎ ǇƻǎƛǘƛǾŜ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŦŜŜŘōŀŎƪ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǎƻŎƛŀƭ ǿƻǊƪŜǊΩǎ ǎŜƭŦ-
assessment, including affirming strengths the social worker identified and/or lifting up additional 
LEAN IN strengths the supervisor is aware of, as well as offering any additional insights on possible 
areas of growth to consider. 

¶ The supervisor makes the connection to the tools and strategies that will be covered in the LEAN IN 
module and explores how the module can provide important LEAN IN learning opportunities to build 
on the specific strengths and needs of the social worker.   

¶ The supervisor encourages the social worker to think about real and current LEAN IN case issues to 
think about and work on during the LEAN IN module. 

¶ Together social worker and supervisor agree on a particular area of LEAN IN growth/development 
that the worker will work on and is willing to share with others during the LEAN IN module and 
simulation.  That way others can be keyed into that and provide feedback and support. 

¶ The supervisor works to build the motivation of the social worker to engage in CFPM learning and 
coaching opportunities to assist them in effective and culturally responsive CFPM work with 
children, families, communities and Tribes. 
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LEAN IN MODULE DESCRIPTION  

LEAN IN PREWORK:  Each learner will complete the LEAN IN Self-Assessment and then meet with their supervisor 
to discuss their Self-Assessment and prepare for the LEAN IN simulation. As a part of discussing the LEAN IN Self-
Assessment with their supervisor they will consider their areas of LEAN IN strength, as well as identify a particular 
area of growth or challenge to work on and share with peers during the LEAN IN module and activities.  

LEAN IN Learning Objectives 

¶ Learners will be knowledgeable about the core practice elements and practice behaviors in LEAN IN and 
be able to recognize and demonstrate those behaviors in role play, simulations and case documentation. 

¶ Learners will be able to point out and describe the presence of Partnership, Culture, and Humility in 
interactions with children and families when LEAN IN practice behaviors are being used.   

¶ Learners will learn about and begin to build skill in using 3 Questions and 3 Houses tools. 
 

Agenda 

Time Content/Activities/Handouts 

Morning Introductions 

Group Agreements 

Reflection & Homework from Overview 

Content and Practice 

Afternoon Lean-in Group Simulation Activities 

Closing Debrief, Homework and Next Steps 

 

MORNING CONTENT AND PRACTICE ACTIVITIES:    

Learners will have an opportunity to brainstorm, practice, and reflect on real interactions with families. In this session, 
Learners will be exposed to tools to support engagement of family members, (see scenarios or have prepared a real 
family/case example).  The goal is to practice using the Facilitated Conversation Structure and Process and other tools to 
engage and begin gathering information about the family story that will help them build an effective working relationship 
(see Facilitated Conversation Structure Handout).  

I. LEAN-IN Module (slides 1-17) 

Lean-In Practice Activities: Adapt and use any combination of these practice activities that match with your local 
context, resources and time-capacity. It is encouraged to let staff practice the tools prior to the simulation in the 
afternoon. 

Practicing the Facilitated Conversation Structure and Process. In different groups of two-three staff, with an 

observer, have each staff take turns trying on different stages of the process.  They can either use the Cultural 

Case Scenario Handouts to role-play what an initial meeting might look like with one or more of the family 

members from those scenarios or they can role play being a supervisor with a worker who has come into 

supervision. (Both the worker and the supervisor have several pressing items to cover in short period of time, one 

of which involves a child removal or placement change etc.) Include a short debrief after the activity both in their 

small groups and consequently in the larger group to lift-up reflections. 



7 
 

Practicing 3 Questions, 3 Houses or Mapping (Each round should last approximately 20 minutes) A learner will 

role play an interaction with a parent or caregiver using the 3 Questions; the 2nd round will focus on role playing 

an interaction with a child using the 3 Houses. Learners form triads with one person taking on role of Social 

Worker, another the parent or child, and the 3rd person acts as observer/coach (This should be another learner, 

but could be a supervisor/coach or community partner).  They rotate through those roles so each has an 

opportunity to role play each role.  When in the role of Social Worker, each person will have 5 minutes to role-

play their interaction; after all 3 have rotated into the Social Worker role and had their 5 minutes of practice, the 

triad group will debrief for 5 minutes together and share observations/experience. 

Note: For variety, groups can change the context by picking the other caregiver or another family member to 

engage, or by changing the age of the child they are practicing on.  Let the groups take a few minutes to get 

creative about what they want to try on, or an area of practice that they are excited to try these approaches out 

with. If participants bring their own cases, it will be important to give groups an opportunity to explore key pieces 

of information in order to have enough information for practicing. Have the presenting staff either do a quick 

ŜŎƻƳŀǇΣ ƎŜƴƻƎǊŀƳ ƻǊ ƎƛǾŜ ŀ άн-ƳƛƴǳǘŜ ŎƻƳƳŜǊŎƛŀƭέ ŀōƻǳǘ ǎƻƳŜ ƻŦ ǘƘŜ ŎƻƴǘŜȄǘ ŀǊƻǳƴŘ ǘƘŜ ŎŀǎŜΦ !ƴƻǘƘŜǊ 

ŀǇǇǊƻŀŎƘ ƛǎ ǘƻ ƘŀǾŜ ǘƘŜ ǿƻǊƪŜǊ ǎŀȅ ǉǳƛŎƪƭȅ άǿƘŀǘ ǘƘŜƛǊ ōƛƎƎŜǎǘ ǿƻǊǊƛŜǎ ŦƻǊ ǘƘŜ ŦŀƳƛƭȅ ŀǊŜ ǊƛƎƘǘ ƴƻǿ ŀƴŘ ǿƘŀǘ 

things are working for the family that are contributing to potential safety, permanency and well-being for the 

children within 2 minutes. 

Live Demo of Approaches and Tools. Ask for any volunteers that feel particularly confident and are willing to 

demonstrate the use of tools or other engagement strategies in front of the group (mapping on one of their cases 

with the facilitator, Three Houses or Facilitated Conversation about any topic).  

Option 1: Ask for one of the learners to role play a parent or youth from the Cultural Case Scenarios, and 

encourage a volunteer learner to come demonstrate for the room what one or more of the approaches or tools 

can look like in practice.  

Option 2: Facilitator to ask for a volunteer to talk about one of their cases as a way to demonstrate the value of 

mapping, or three questions. Facilitator will ask the three questions and map the information provided. Have one 

ǘŀōƭŜ ōŜ ǘƘŜ άŜŎƻƳŀǇέ ǘŀōƭŜ ǘƘŀǘ ƛǎ ƛƴ ŎƘŀǊƎŜ ƻŦ ǿǊƛǘƛƴƎ ǳǇ ǘƘŜ ŜŎƻƳŀǇ ŦƻǊ ǘƘŜ ŦŀƳƛƭȅΦ IŀǾŜ ŀƴƻǘƘŜǊ ǘŀōƭŜ ōŜ ǘƘŜ 

άǘǊŀǳƳŀ ŀƴŘ ŎǳƭǘǳǊŜ ƭŜƴǎέ ŀƴŘ ǘƘŜƛǊ Ƨƻō ƛǎ ǘƻ ŀǎƪ Ŧƻƭƭƻǿ-up questions relating to family culture and trauma that 

ƳƛƎƘǘ ǎƘŜŘ ƳƻǊŜ ƭƛƎƘǘ ƻƴ ŦŀƳƛƭȅ ŦǳƴŎǘƛƻƴƛƴƎΦ IŀǾŜ ŀƴƻǘƘŜǊ ǘŀōƭŜ ōŜ άǘƘŜ ƧŀǊƎƻƴ ǇƻƭƛŎŜέ ŀƴŘ ǘƘŜȅ ƘŀǾŜ ǘƻ ǎƘƻƻǘ ǳǇ 

ǘƘŜƛǊ ƘŀƴŘǎ ŀƴŘ ŀǎƪ ŦƻǊ άōŜƘŀǾƛƻǊŀƭ ŘŜǎŎǊƛǇǘƛƻƴǎέ ǊŀǘƘŜǊ ǘƘŀƴ ƭŀōŜƭǎΣ ŀǎ ǘƘŜ ǾƻƭǳƴǘŜŜǊ ƛǎ ǘŀƭƪƛƴƎ ƻǳǘ ǘƘŜ ŦŀƳƛƭȅΦ ¢Ƙƛǎ 

is a chance to showcase their practice and have some fun, or see the facilitator execute the desired use of the 

approach or tool. Facilitate group sharing and discussion about what they saw, what worked well, what they 

would do differently etc.  

Debrief what they saw, heard and felt reflected the spirit of the CFPM behaviors. 

In preparation for the simulation activity (before lunch break):  Have learners spend 5-7 minutes reading the 
ŎŀǎŜ ǾƛƎƴŜǘǘŜ ŀƴŘ ƘŀǾŜ ǘƘŜƳ ŘǊŀǿ ƴǳƳōŜǊǎ ƻǳǘ ƻŦ ŀ ƘŀǘΦ  Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ŀƴȅ άŀŎǘƻǊǎέ ŦƻǊ ǘƘŜ ǎƛƳǳƭŀǘƛƻƴ ƘŀǾŜ 
been prepared ahead of time with a framing for the activity and what role they will play before, during and after 
the simulation. It is advised to partner with community and former clients for these roles and that they be 
integrated into debriefing activities. (for example have them identify CFPM behaviors they saw during the 
interaction or provide constructive feedback around missed opportunities. 

II. Lean IN Afternoon Group Simulation and Debrief (slides 18) 

See Lean IN Simulation Handouts 

III. Reflection and Homework (slides 19-20)  
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LIFT UP MODULE DESCRIPTION 
Each learner will complete the LIFT UP Self-Assessment and in preparing for the LIFT-UP modules and simulation 

activities will assess their areas of LIFT-UP strength, as well as identify a particular area of growth or challenge to 

work on and share with peers during the LIFT-UP module and activities. 

  

LIFT UP Learning Objectives 

¶ Learners will be knowledgeable about LIFT UP Practice Behaviors and able to recognize and demonstrate 
those behaviors in role play, simulations, and case documentation. 

¶ Learners will be able to point out and describe the presence of Partnership, Culture, and Humility in 
interactions with children and families when LIFT UP practice behaviors are being used.   

¶ Learners will be able to self-reflect and give and receive positive and constructive feedback. 
 

AGENDA 

Time Content/Activities/Handouts 

Morning Review Group Agreements 

Group Reflection from Lean-In Homework 

Lift-up Practice Activities 

 (Uncle Smoky part one and two) 

Documentation Activity 

Afternoon Lift Up Simulation Activity 

Practice writing contacts to reflect the work done in the morning during 

simulation ς sharing 

Closing Debrief, Homework and Next Steps 

 

MORNING CONTENT AND PRACTICE ACTIVITIES    

I.  LIFT-UP Module Slides (21-28) 

Lift-Up Practice Activities:  

Uncle Smoky Activity. In the first part of the activity, tell the table groups of no more than 6, that they are 

working with a 13-year old female, Sara, and that Sara has been removed from home and is residing in a foster 

home. When you asked the father, Kevin, ǿƘƻ ƛǎ ƛƴ {ŀǊŀΩǎ ŦŀƳƛƭȅ ƴŜǘǿƻǊƪΣ Ƙe told you the following: 

¶ Uncle Smoky (smokes marijuana everyday but has always had a really good relationship with his 
nieces) 

¶ Grandma Gertrude (89 years young and lives in Nova Scotia, Canada) 

¶ WŀƛƳŜ ό{ŀǊŀΩǎ мс-year-old sister who has been in and out of group home care for behavioral issues 
recently) 

¶ Lupe (the 38-year-old next door neighbor who Sara confides in regularly. She has extensive CPS 
history) 

¶ aƛŎƘŀŜƭ ό{ŀǊŀΩǎ мр-year-old boyfriend) 

¶ You may need to create other characters, depending on the number of participants. Get creative! 
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Part One: Give each table a person to focus on and have them talk with each other about whether or not the 

ǇŜǊǎƻƴ ƛǎ άŀ ǎŀŦŜ ǇŜǊǎƻƴέΦ If so, why and if not, why not. Have the groups talk about how they might play a role 

in supporting Sara. 

Part Two: Have learners pick someone at the table to role play the social worker and another to play their 

ƛŘŜƴǘƛŦƛŜŘ ŎƘŀǊŀŎǘŜǊΦ ¢ƘŜ ǊŜƳŀƛƴŘŜǊ ƻŦ ǘƘŜ ƎǊƻǳǇ ǿƛƭƭ ǘŀƪŜ ƻƴ ǘƘŜ ƻǘƘŜǊ ǊƻƭŜǎ ƛƴ {ŀǊŀΩǎ ƴŜǘǿƻǊƪ ŀƴŘ ŀƭǘƘƻǳƎƘ ǘƘŜ 

focus will not be on them, they are pretend they are a part of the meeting as well. The goal of the 

meeting/interaction is for the family to discuss the role the identified family member can play in supporting Sara 

and/or the family, making sure to attend to any worries or concerns, as part of the discussion. (CPS is worried, 

ǘƘŀǘ ƎƛǾŜƴ ¦ƴŎƭŜ {ƳƻƪȅΩǎ ǎǳǎǇŜƴŘŜŘ ƭƛŎŜƴǎŜΣ ǘƘŀǘ ƘŜ ǿƻǳƭŘ ŜǾŜǊ ōŜ ƛƴ ŀ Ǉƻǎƛǘƛƻƴ ǘƻ ƴŜŜŘ ǘƻ ƻǇŜǊŀǘŜ ŀ ǾŜƘƛŎƭŜ ǿƛǘƘ 

Sara as a passenger. The group would need to develop a back-up plan, should Uncle Smoky and Sara ever face 

that predicament.) 

Debrief the activity by having each table share about the plan that they came up with that includes the following: 

What case-related activities would the family-member be included in?  What role might he play in the chiƭŘΩǎ 

ǎǳǇǇƻǊǘΚ  ²Ƙŀǘ ǊƻƭŜǎ Řƻ ƻǘƘŜǊ ŦŀƳƛƭȅ ƳŜƳōŜǊǎ Ǉƭŀȅ ƛƴ ŎƘƛƭŘΩǎ ǎǳǇǇƻǊǘΚ 

Part Three: Lift-up in Documentation 

Continue group morning reflections, asking: άIƻǿ Ŏŀƴ ȅƻǳ ǿǊƛǘŜ ǳǇ ǘƘƛǎ ƳƻǊƴƛƴƎΩǎ ŎƻƴǘŀŎǘ ǿƛǘƘ ǘƘŜ ŦŀƳƛƭȅ ŀƴŘ 

interactions in a way that the famiƭȅ ǿƛƭƭ ǎŜŜ ǘƘŜƛǊ ŎƻƴǾŜǊǎŀǘƛƻƴ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜ ƛƴŎƭǳŘŜŘΚέ  Encourage group to 

write a contact, in pairs or as a table and tell them to write it as if the family member is writing it with them. 

Provide 20 minutes to write a narrative summarizing the interaction. 

II. Lift UP Afternoon Group Simulation and Debrief (slides 29-30)  
See LIFT UP Simulation Handouts. 

III. LIFT-UP Reflection and Homework (slides 31-32) 
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CONNECT MODULE DESCRIPTION 
Each learner will complete the CONNECT Self-Assessment and in preparing for the CONNECT modules and 

simulation activities will assess their areas of CONNECT strength, as well as identify a particular area of growth or 

challenge to work on and share with peers during the CONNECT module and activities.  

 

CONNECT Learning Objectives 

¶ Learners will be knowledgeable about the core practice elements and practice behaviors in CONNECT and 
be able to recognize and demonstrate those behaviors in role play, simulations and case documentation. 

¶ Learners will be able to point out and describe the presence of Partnership, Culture, and Humility in 
interactions with children and families when CONNECT practice behaviors are being used. 

¶ Learners will self-reflect and give and receive positive and constructive feedback.   
 

AGENDA 

Time Content/Activities/Handouts 

Morning Review Group Agreements 

Group Reflection from Lift-Up 

Connect Simulation  

Afternoon Focusing Practice Growth in key areas, goal setting and scaling 

Closing Debrief, Homework and Next Steps 

 

I. MORNING REFLECTIONS, SIMULATION AND DEBRIEF ACTIVITY (slides 33-40):    

See CONNECT Simulation Handouts. 

II. AFTERNOON CONTENT AND PRACTICE ACTIVITIES (slides 41-52) 

Bringing Networks Together: Learners will explore bringing together supports for a family in this quick exercise.  

Have them think about a time in their work when they were able to bring together a number of extended family, 

ŎƻƳƳǳƴƛǘȅ ŀƴŘ άƴŀǘǳǊŀƭ ǎǳǇǇƻǊǘǎέ ǘƻ ŀŘŘǊŜǎǎ ŀ ŎƘƛƭŘ ƻǊ ŦŀƳƛƭȅΩǎ ƴŜŜŘǎΦ IŀǾŜ ǘƘŜƳ ŀŘŘǊŜǎǎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ƛƴ ǘŀōƭŜ 

groups: 

Å What exactly did you do? 

Å How did you do that? 

Å ²Ƙŀǘ ƪƛƴŘ ƻŦ ŘƛŦŦŜǊŜƴŎŜ ŘƛŘ ƘŀǾƛƴƎ ǘƘƛǎ άƴŜǘǿƻǊƪέ ƳŀƪŜΚ 

Å What became easier because these people were involved? 

Å What became harder because these people were involved? 

Ecomaps and Genograms: Review Ecomap and Genogram handouts. Allow each individual to work on creating 
their own Ecomap or Genogram and have them tell a partner a story about their family or network, using the 
9ŎƻƳŀǇ ƻǊ DŜƴƻƎǊŀƳ ǘƻ ƘŜƭǇ ǘƘŜƳ Ǉŀƛƴǘ ǘƘŜ ǇƛŎǘǳǊŜΦ IŀǾŜ ǇŀǊǘƴŜǊǎ ŀǎƪ ǉǳŜǎǘƛƻƴǎ ƭƛƪŜΥ άǇƛŎƪ ǘƘŜ Ƴost important 
ǇŜǊǎƻƴ ǘƻ ȅƻǳ ƻƴ ȅƻǳǊ ƎŜƴƻƎǊŀƳ ŀƴŘ ǘŀƭƪ ǘƻ ƳŜ ŀōƻǳǘΣ ƘƛƳκƘŜǊέ ƻǊ άǿƘƻ ƻƴ ǘƘƛǎ ƎŜƴƻƎǊŀƳ ƪƴƻǿǎ ȅƻǳ ǘƘŜ ōŜǎǘΚέ 
Explore with the larger group if they have used either in their work with families and how they have been useful. 
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DƛǎŜƭƭŜΩǎ /ƛǊŎƭŜ ƻŦ Support Video: Play the video link on slide 44 of the PowerPoint. !ŦǘŜǊ ǿŀǘŎƘƛƴƎ DƛǎŜƭƭŜΩǎ ŘƛƎƛǘŀƭ 
story, facilitate a large group discussion regarding: 

Å Who and what was important to Giselle? 
Å Iƻǿ ǿƻǳƭŘ ȅƻǳ ŘŜǎŎǊƛōŜ DƛǎŜƭƭŜΩǎ /ƛǊŎƭŜ ƻŦ {ǳǇǇƻǊǘΚ   
Å What role ŘƛŘ DƛǎŜƭƭŜΩǎ /ƛǊŎƭŜ ƻŦ {ǳǇǇƻǊǘ Ǉƭŀȅ ŘǳǊƛƴƎ ŎƘƛƭŘ ǿŜƭŦŀǊŜ ƛƴǾƻƭǾŜƳŜƴǘΚ 
Å ²Ƙŀǘ ǊƻƭŜ ŘƛŘ DƛǎŜƭƭŜΩǎ /ƛǊŎƭŜ ƻŦ {ǳǇǇƻǊǘ Ǉƭŀȅ ŀŦǘŜǊ ŎƘƛƭŘ ǿŜƭŦŀǊŜ ƛƴǾƻƭǾŜƳŜƴǘ ŜƴŘŜŘΚ 

Facilitator Note:  During the discussion and/or as a summary at the end, reinforce the importance of NATURAL 
supports that can provide love and caring in a way no formal helping system can, and that can be there more 
consistently over time.   
 
Teaming in Family Interactions. Groups should practice facilitating conversations in home visits and family team 
meetings using the facilitated conversation structure, mapping, solution-focused questions and other tools and 
strategies to team with families in the shared planning process.  Using one of the Cultural Scenarios, have each 
ƎǊƻǳǇ ŎƘƻƻǎŜ ǊƻƭŜǎ ŀƴŘ ǇǊŀŎǘƛŎŜ ǘƻ ŀǘǘŜƴŘ ǘƻ ǎŀŦŜǘȅ ǇƭŀƴƴƛƴƎ ƻǊ ŎŀǎŜ ǇƭŀƴƴƛƴƎ ǿƛǘƘ ǘƘŜ ŦŀƳƛƭȅΩǎ ŎƛǊŎƭŜ ƻŦ ǎǳǇǇƻǊǘ 
using all they have learned thus far.   
 
Supportive Networks and Decision-Making 

Ask learners to pair-up with another learner or community partner. Have them choose who will be person A and 

person B.  

Person A: Think about a time in your own life where you had to make a decision about something (G-rated 

please!). Tell a partner about that decision. Person B: Ask-if you had to make a decision like that again, would 

your support network look the same or different? How? How would you go about άŀŎǘƛǾŀǘƛƴƎέ your circle of 

support or child and family team? 

Debrief: What was it like to be asked these questions if you were Person A? Did anything in your support network 

surprise you? Would you have wanted to move anyone in or out of your team? What was it like to do this for 

people who were Person B? Was it easy/hard to ask the questions? Now imagine that you were involved with CPS 

ŀǘ ǘƘŀǘ ǘƛƳŜΣ Ƙƻǿ ƳƛƎƘǘ ȅƻǳǊ ŎƛǊŎƭŜ ƻŦ ǎǳǇǇƻǊǘ ōŜ άŀŎǘƛǾŀǘŜŘέ όōǊƻǳƎƘǘ ǘƻƎŜǘƘŜǊ ŀǎ ŀ ǿƻǊƪƛƴƎ ǘŜŀƳύ ƛƴ ŀ ǿŀȅ ǘƘŀǘ 

feels supportive and respectful to you?  

Facilitated Discussion:  Based on the debrief, help the group explore outreach and preparation strategies that will 

ƘŜƭǇ άŀŎǘƛǾŀǘŜέ ǘƘŜ ŎƛǊŎƭŜ ƻŦ ǎǳǇǇƻǊǘ ƻǊ ŦŀƳƛƭȅ ǘeam.  Here are ideas the facilitator can offer if helpful but it is good 

for the group to come up with their own:  

1)Meet with parents to identify their outcomes and discuss/coordinate how to prepare their team 

2)Meet with team members to: 

Å Determine if they willing and able to participate on the team 

Å Set the tone for focusing on child and family strengths, culture and needs 

Å Exploring what role they are interested/able to play in the team process  

Å Explore any potential conflicts and discover ways to manage emotions positively 

Å Determine what they might need to participate in a positive way  

 
III. CONNECT REFLECTION AND HOMEWORK (slides 53-54) 
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CULTURE MODULE DESCRIPTION 
Each learner will complete the CULTURE Self-Assessment and then meet with their Supervisor to discuss their 

Self-Assessment and prepare for the CULTURE modules, simulation activities and coaching/transfer of learning 

processes with their supervisor. Note: Participants will be bringing their pre and post assessments and reflections, 

along with their initial thinking for a transfer of learning plan into supervision/coaching at the culmination of the 4 

modules.   

CULTURE Learning Objectives 

¶ Learners will be knowledgeable about the core practice elements and practice behaviors in CULTURE and 
be able to recognize and demonstrate those behaviors in role play, simulations and case documentation. 

¶ Learners will be able to point out and describe the presence of Partnership, Culture, and Humility in 
interactions with children and families when CULTURE practice behaviors are being used.   

¶ Learners will understand transfer of learning expectations and next steps in their coaching relationship 
with their Supervisor. 
 

AGENDA 

Time Content/Activities/Handouts 

Morning Review Group Agreements 

Group Reflection from Connect 

Culture Practice Activities 

Afternoon CULTURE Simulation  

Closing Debrief, Next Steps and Transfer of Learning Objectives 

 

I. CULTURE MORNING PRACTICE ACTIVITIES:    

Staff will deepen their understanding of family and community well-being through use of Wellness Wheel and 

Cultural Iceberg to support healing, deepen engagement and support re-connection with relationships and 

spiritual practices.  Activity debrief should include a small group discussion to craft questions to get at each 

quadrant of the Wellness Wheel, for use in the afternoon simulation activity. 

Cultural Iceberg Activity 

Preparation: Have flipchart or quick sketch done on board or an iceberg, with only a small portion showing above 

water, like the picture on the handout. Lead a conversation about depths of culture and how they impact the 

client relationship.  

Have them consider the following: When you think about culture, what things immediately come to mind?  (As 

participants start to call out things that are perceivable with the senses or that can be experienced, seen, heard, 

tasted etc., list them at the top of the iceberg. What about the things that we cannot see, feel, taste, hear or 

perceive with our senses that are also cultural? (Again write in responses under the surface of the water) 

Activity: At their tables, please write down a list of additional values, behaviors and attitudes that can lie beneath 

ǘƘŜ ǎǳǊŦŀŎŜ ǘƘŀǘ ǿŜ ƘŀǾŜ ƴƻǘ ŀƭǊŜŀŘȅ ƭƛŦǘŜŘ ǳǇΦ  ¢ƘŜ ǘŀōƭŜ ǿƛǘƘ ǘƘŜ ƭƻƴƎŜǎǘ ƭƛǎǘ ƎŜǘǎ ŀ άǇǊƛȊŜέ ŦƻǊ ƘŜŀƭǘƘȅ 

competition (first pick from the candy bag or similar). Facilitate debrief of additional things to add to list and mark 

them on the iceberg. 
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Now have them talk at their tables about what would knowing, or having an understanding about these things, 

help you do with children and families as a part of your role?  How might they get in the way of your work or 

present other challenges in engaging children and families? Why is this important to consider with each and every 

family? Debrief key points as a large group. 

Wellness Wheel Activity 

Part One: Review ǘƘŜ ²ŜƭƭƴŜǎǎ ²ƘŜŜƭ ƻƴ ǎƭƛŘŜ соΣ ŀƴŘ ŀǎƪ ǘƘŜ ƎǊƻǳǇ άWhere do you see some of the CFPM 

ōŜƘŀǾƛƻǊǎ ǘƘǊƻǳƎƘ ǘƘŜ ƭŜƴǎ ƻŦ ǘƘƛǎ ǿƘŜŜƭΚ ¢ŀƭƪ ŀǘ ȅƻǳǊ ǘŀōƭŜǎέΦ 5ŜōǊƛŜŦ ǿƛǘƘ ƭŀǊƎŜ ƎǊƻǳǇ. In a moment we are going 

to provide some guidance to help you explore questions that you can ask families in each of these quadrants.  We 

will start with the Spiritual section and move clockwise around circle. 

Part Two: List the headers from the example (on slide 64) on flip chart paper around the room and have 

participants decide what kinds of questions they could ask to get to the subcategories. Debrief with this slide and 

ask, what is missing? 

Take sticky notes and have them create questions they would ask. Share in small groups and have them put them 

on the poster.  The composite list of questions can be used as a local tip sheet. Over time you have a toolkit of 

potential questions, if you can get someone to volunteer to type them up. This now becomes customized to your 

local context, community and culture. This can be used to do customized visitation. Create a slide connected to 

simulation on customized visitation: What are some times in your family traditions where you like to get together, 

or where family traditions are experienced, how can we create customized visitation around this tradition.   

Example of Cinco de Mayo or Thanksgiving-who helps with food, who gets everyone together etc.? Are there any 

special needs that your child has that we may need to create a plan around with your family (naps, medication 

etc.)? Who helps the family with groceries, getting the children to school and medical care, making meals, getting 

wood, the physical aspects of care giving? Who supports the family emotionally, encourages, is funny and lifts up 

spirits? Who else keeps family members connected with each other, in the community, socially, helps with good 

decision making and communication? Who keeps connected to the values in the family and community, with 

culture and traditions; who do they trust, love, encourages and keeps hopeful? 

II. AFTERNOON GROUP SIMULATION   
See CULTURE Simulation Handouts. 

CULTURE Simulation Facilitator Notes:  As a part of the set-up for the simulation, encourage learners to use tools, 

strategies and techniques learned throughout the CFPM modules, and especially questions and approaches 

learned earlier in the day around the Wellness Wheel and Cultural Iceberg as a way to deepen relationships with 

families and explore into family culture. Learners ǎƘƻǳƭŘ ǿŀƭƪ ƻǳǘ ƻŦ ǘƘŜ ǎƛƳǳƭŀǘƛƻƴ ǿƛǘƘ άǇƭŀƴǎέ ǘƘŀǘ ƘŀǾŜ ōŜŜƴ 

developed with the family and circle of support that lift-up the voice of the child and community, and that attend 

to child welfare mandates of safety, permanency and well-being. Encourage learners ǘƻ ŎǊŜŀǘŜ άǘƘŜ Ǉƭŀƴǎέ ƻƴ 

flipcharts or a dry erase board that will be the starting template for future written and formalized case plans and 

Court Reports. 

CULTURE Simulation Debrief and Homework:  
 
Part One-Participants should complete the post-module self-assessment related to CULTURE. Learners should use 
the Notes field to individually document personal reflections and feedback received from peers and community 
partners, role players and observers. The group should process together to explore what they saw, heard and felt 
that reflected the core elements and behaviors associated with CFPM and reflect where there may have been 
missed opportunities and opportunities for growth.  
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Part Two- Each learner should spend time reviewing all of their post-module assessments and document areas for 

growth, next steps and develop their initial thoughts about how they can grow their practice. These initial 

thoughts should be documented so that they can be incorporated into the transfer of learning plan that gets 

developed with their supervisor/coach. 

Part Three- Clarify that there will be a Check-in and Observation process with their supervisor as part of the 
transfer of learning process.  The Overview and Module Series have provided important information that needs to 
be transferred to practice so the Practice Model is consistently reaching children and families.  The Check-in and 
Observation will be part of continuing support from their supervisor/coach to grow culturally responsive CFPM 
practice into all of their casework and interactions.   
Check-in and Observation Process: 

o The social worker completes a Self-Assessment regarding their use of culture, humility, and the 8 core 
practice elements in interactions with children and families.   

o The social worker and supervisor identify an upcoming case interaction (home visit, family meeting, etc.) 
that the supervisor will attend with the social worker in order to observe the interactions with the family. 

o The supervisor observes and makes notes of the interactions keeping culturally responsive use of the 8 
core practice elements and 23 practice behaviors in mind.   

o Immediately following the observation (or within a couple of days) the social worker and supervisor 
debrief the interaction and observation, discuss their reflections and share positive and developmental 
ŦŜŜŘōŀŎƪ ƻŦ ǿƘŜƴκƘƻǿ ǘƘŜ у ŎƻǊŜ ŜƭŜƳŜƴǘǎ ǿŜǊŜ ǇǊŜǎŜƴǘ ƛƴ ǘƘŜ ƛƴǘŜǊŀŎǘƛƻƴǎ ŀƴŘ ƭƛŦǘŜŘ ǳǇ ƛƴ ǘƘŜ ǿƻǊƪŜǊΩǎ 
written narrative of the contact.   

o As a result of the Check-in and Observation process, the social worker and supervisor develop CFPM 
transfer of learning goals and a plan for achieving those goals.  
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Post Modules Check In and Observation Process 
(Note:  This information is provided here for awareness and convenience, however supervisors should use the 

CFPM Coaching Guide which includes this process ŀƴŘ ǘƘŜ tǊƻŦƛƭŜ ƻŦ ǘƘŜ у ŦƻǊ ǘƘŜ ǿƻǊƪŜǊΩǎ ǎŜƭŦ-assessment.) 

o The social worker completes a Self-Assessment regarding their culturally responsive use of the 8 core 
practice elements in interactions with diverse children and families. As part of this self-reflection they 
consider their CFPM practice strengths and progress, areas for development, and possible next steps for 
growing their CFPM practice.  

o The social worker and supervisor identify an upcoming case interaction (home visit, family meeting, etc.) 
that the supervisor will attend with the social worker in order to observe his/her interactions with the 
family.  

o The supervisor observes and makes notes of the interactions keeping culture, humility and use of the 8 
core practice elements and но ǇǊŀŎǘƛŎŜ ōŜƘŀǾƛƻǊǎ ƛƴ ƳƛƴŘΣ ǘƘŜƴ ŎƻƳǇƭŜǘŜǎ ŀ ǊŀǘƛƴƎ ƻƴ ǘƘŜ ǿƻǊƪŜǊΩǎ ǳǎŜ ƻŦ 
the 8 core practice elements using the Profile of the 8 (see p. 33 of the CFPM Coaching Guide).  The social 
worker writes up their narrative for the observed interaction and provides it to their supervisor. 

o Soon after the observation (within a couple of days) the social worker and supervisor debrief the 
interaction and observation, discuss their reflections about areas of strength and development, and the 
supervisor shares positivŜ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŦŜŜŘōŀŎƪ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǎƻŎƛŀƭ ǿƻǊƪŜǊΩǎ ǳǎŜ ƻŦ ǘƘŜ tǊŀŎǘƛŎŜ 
aƻŘŜƭ ƛƴ ǘƘŜ ƻōǎŜǊǾŜŘ ƛƴǘŜǊŀŎǘƛƻƴǎ ŀƴŘ ƛƴ ǘƘŜ ǿƻǊƪŜǊΩǎ ǿǊƛǘǘŜƴ ƴŀǊǊŀǘƛǾŜ ƻŦ ǘƘŜ ŎƻƴǘŀŎǘΦ  

o The supervisor asks the social worker what they consider their greatest CFPM strengths ς the strengths 
that the social worker would like to build on as they continue to build competency in the CFPM.  This is 
followed by facilitating exploration of 1-2 areas for growth and development in using the CFPM with 
children, families and communities.   

o Based on the discussion of strengths and areas for growth and development, the social worker and 
supervisor co-create coaching goals and a plan to achieve those goals, including who (in addition to the 
supervisor) will be involved, type/frequency of coaching support, and activities between coaching sessions 
to achieve goals. It is helpful to have the plan in writing for both to refer back to, such as a memo or e-mail. 
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Supplemental Resource 
Cultural Case Scenarios 

These are a few potential case scenarios that can be used at different points, should some of your learners not 

have active cases, or perhaps they play a support role in the agency that does not directly handle case 

management, or in some cases their role may limit their ability to think of real situations.  The below case 

scenarios can be built upon for use with activities and practice during learning modules or simulations. 

1. Joseph is a 5-year-old American Indian boy. He is a registered member of his Tribe through his father, who was 

murdered when Joseph was an infant. Joseph has lived with his mother, who has a drug and alcohol abuse 

problem, off and on his whole life. Recently, her boyfriend beat Joseph up because he was not listening to his 

mother. Joseph had a black eye and multipƭŜ ŎƻƴǘǳǎƛƻƴǎΦ WƻǎŜǇƘΩǎ ƳƻǘƘŜǊ ǊŜŦǳǎŜŘ ǘƻ ōŜƭƛŜǾŜ ƘŜǊ ōƻȅŦǊƛŜƴŘ ƘŀŘ 

ŎƻƳƳƛǘǘŜŘ ǘƘŜ ŀǎǎŀǳƭǘ ŀƴŘ ǎŀƛŘ ǎƘŜ ŎƻǳƭŘ ƴƻǘ ƘŀƴŘƭŜ WƻǎŜǇƘΩǎ ōŜƘŀǾƛƻǊ ŀƴȅƳƻǊŜΦ  

2. Marcus is a 10-year-old African American male who lived with his grandmother until her sudden death last 

year. His mother died when he was one-year-old and his father is not listed on his birth certificate. He has no 

other known living relatives. When his grandmother died, Marcus came into custody. He was initially placed in a 

receiving center while a foster home was being identified. In his first 24 hours in the receiving center, Marcus was 

beat-up by a 15-year-old boy.  

3. Mi Sun is an 8-year-old Korean-American female who recently disclosed to her teacher that her father was 

sexually abusing her. The family emphatically denies the abuse, and Mi Sun was placed into foster care with a 

/ŀǳŎŀǎƛŀƴ ŦŀƳƛƭȅΦ aƛ {ǳƴΩǎ ǇŀǊŜƴǘǎ ŀǊŜ ǾŜǊȅ ƛƴǾƻƭǾŜŘ ƛƴ ŀ ŎƘǳǊŎƘ ŎƻƳƳǳƴƛǘȅΣ ǿƘƻ ǎǳǇǇƻǊǘǎ aƛ {ǳƴΩǎ ŦŀǘƘŜǊ ŀƴŘ ƛǎ 

pressuring Mi Sun to rescind her abuse allegation.  

4. Sylvia is a 14-year-old girl. Her family recently entered the country illegally from Mexico, fleeing from poverty 

and drug-related violence in their home town. Sylvia came into custody after her mother beat her for staying out 

all night, calling her a slut and tellinƎ ƘŜǊ ǎƘŜ ǿƛƭƭ Ǉŀȅ ŦƻǊ ƘŜǊ ǎƛƴǎΦ {ȅƭǾƛŀΩǎ ŦŀǘƘŜǊ ƛǎ ǎǘƛƭƭ ƛƴ aŜȄƛŎƻ ǎŜǊǾƛƴƎ ŀ ǇǊƛǎƻƴ 

ǘŜǊƳΦ IŜ ǿŀǎ ǾƛƻƭŜƴǘ ǘƻǿŀǊŘ {ȅƭǾƛŀΩǎ ƳƻǘƘŜǊ ǘƘǊƻǳƎƘƻǳǘ {ȅƭǾƛŀΩǎ ŎƘƛƭŘƘƻƻŘΦ  

5. Charlie is a 17-year-old Caucasian male. He recently ran away from home after his father beat him up when 

Charlie told his parents he was gay. He came to a drop-in center, stating that he had nowhere to go and has been 

living on the streets for the past several days.  

6. Daisy is a two-year-ƻƭŘ tǳŜǊǘƻ wƛŎŀƴ ƎƛǊƭΦ {ƘŜ ǿŀǎ ǊŜƳƻǾŜŘ ŦǊƻƳ ƘŜǊ ƳƻǘƘŜǊΩǎ ŎŀǊŜ ŘǳŜ ǘƻ ƴŜƎƭŜŎǘΦ 5ŀƛǎȅΩǎ 

ƳƻǘƘŜǊΩǎ ŘŜǇǊŜǎǎƛƻƴ ǿƻǳƭŘ ƭŜŀǾŜ ƘŜǊ ōŜŘ-ridden for days, during which time Daisy did not get fed or bathed. 

Daisy has not met her father or much of her family, who live in Puerto Rico. 

 

Cultural Case Scenarios come from the Child Welfare Trauma Training Toolkit: Cultural Case Scenarios | January 2013 

The National Child Traumatic Stress Network www.NCTSN.org 

  

http://www.nctsn.org/
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PowerPoint Facilitator Guide 
Slide  Facilitator Notes 

 
1 

PURPOSE OF FOLLOW-UP MODULES 
Move beyond knowing about the practice model to applying 
the 8 Core Elements and 23 Practice Behaviors in behavioral 
rehearsals and group learning simulations that provide peer- 
group and facilitator feedback.   
Approach:  Initial Practice Model Overview is followed by 4 
day-long modules (each at least a week apart to allow for pre-
work) organized by the Frontline Practice Approaches:  LEAN 
IN; LIFT UP; CONNECT; CULTURE.  After participating in the 
Overview and Follow-Up modules, follow-up observation and 
coaching is required to demonstrate transfer of learning and 
skills to everyday practice. 
FACILITATOR NOTES  
The purpose, intent and design of the CFPM modules should 
be messaged to staff by leadership as part of the 
implementation plan, prior to toŘŀȅΩǎ ŀǘǘŜƴŘŀƴŎŜΦ !ǎ ŀƴ 
opener, staff should be reminded of the purpose and 
associated activities of the modules and what they will look 
like, as designed in your local context. The following slide 
provides more introduction and context setting. 
 

 

 
2 

PURPOSE 
Remind learners of the CFPM frontline practice approach 
FACILITATOR NOTES   
Under the Front-Line Practice Approach (LEAN IN, LIFT UP, 
and CONNECT to CULTURE), there are: 
Á 8 Core Practice Elements (2 elements under each 

Frontline Practice ς on next to last row of the chart) 
Á 23 Practice Behaviors (chart shows an abbreviated 

tagline for each practice behavior)  
(Note:  This chart is available as a handout and/or for you to 
blow up and print as a poster on the training wall.) 
Though there are 4 modules each relating to a CFPM frontline 
practice and associated practice elements and behaviors, 
there is overlap and content in one module that may be 
applied and helpful to learners in another module.  The focus 
of the current module is LEAN IN.  Review LEAN IN Practice 
Elements on next slide with learners as an intro to Learning 
Objectives on the following slide. 
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3 
 

PURPOSE 
wŜǾƛŜǿ ǘƘŜ ǇǊŀŎǘƛŎŜ ŜƭŜƳŜƴǘǎ ǘƘŀǘ ǿƛƭƭ ōŜ ŀ ǇŀǊǘ ƻŦ ǘƻŘŀȅΩǎ 
focus.  
FACILITATOR NOTES: 
Go over the descriptions of Inquiry and Engagement. 
Also remind of the foundation of Partnership, Culture, and 
Humility in all interactions, including during Inquiry and 
Engagement. 
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PURPOSE 
wŜǾƛŜǿ ǘƘŜ ǇǳǊǇƻǎŜ ƻŦ ǘƻŘŀȅΩǎ ƭŜŀǊƴƛƴƎ ǎŜǎǎƛƻƴΦ 
FACILITATOR NOTES 

¶ If you are here today, then you have attended the 
CFPM Overview and have completed the LEAN IN 
Module Pre-work. (See LEAN IN Self-Assessment 
handout in CFP Overview Facilitator Guide).  

¶ You may have also had other opportunities to explore 
how the practice behaviors are already alive in your 
work, or tried on some new things with families or 
with each other.  It is important to acknowledge the 
strengths, wisdom and expertise that are already a 
part of your practice framework. 

¶ Our practice model work will help the system align to 
support interactions with one another and with all 
children and families that consistently LEAN IN, LIFT 
UP and CONNECT to CULTURE.   

¶ These learning sessions will help to intentionally 
provide space and opportunity to practice, reflect, try 
on new things, learn from one another and continue 
strengthening your practice muscles! 
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PURPOSE 
Review the agenda and plan for the day, including breaks and 
lunch. 
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PURPOSE 
To facilitate shared agreement-building 
FACILITATOR NOTES 
Introduce Groups Agreements Activity: 
Ask participants to talk at their tables or groups of 4-5 about 
the following- 
Å What we need from ourselves to get the most out of 

the modules together 
Å What we need from our peers to get the most out of 

the modules together 
Å What we need from our facilitator and supervisor/ 

coaches to get the most out of the modules together. 
¢ƘŜ ǎƭƛŘŜ ŀǎƪǎ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ ŀǘǘŜƳǇǘ ǘƻ ŘŜŦƛƴŜ άƎŜǘ ǘƘe most 
ƻǳǘ ƻŦ ǘƘŜ ƳƻŘǳƭŜǎέΦ ¢ƘŜǎŜ ǉǳŜǎǘƛƻƴǎ Ŏŀƴ be used if answers 
are vague or missing key agreements that may be needed, 
ǎǳŎƘ ŀǎ άǘŀƪƛƴƎ ŘƛǎǘǊŀŎǘƛƻƴǎΣ ƭƛƪŜ ǇƘƻƴŜ ŎŀƭƭǎΣ ƻǳǘ ƻŦ ǘƘŜ 
room.έ  Adapt these questions to local needs.   
5ŜōǊƛŜŦ ǿƛǘƘ ǘƘŜ ƭŀǊƎŜ ƎǊƻǳǇ ŀƴŘ ŎƘŀǊǘκǇƻǎǘ ǘƘŜ ƎǊƻǳǇΩǎ 
agreements on the wall.  
Let participants know that the list they create can be 
modified or referred to at any point today as well as 
throughout the series of modules.  
Encourage learners to always establish shared agreements 
with one another when gathering for regularly occurring 
meetings, and with youth and families with whom they will 
be having on-going connection. 
Follow-up: Once the agreements are established with the 
group, type them onto the slide and insert it into the 
beginning of every module. Always bring the group 
agreements back to each module and review them to make 
sure they do not need to be updated or altered in any way. 
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PURPOSE 
To share times when learners felt naturally inclined to pay 
attention to or apply in practice any of the 8 core elements or 
23 practice behaviors learned about in the Overview Learning 
Session, to support transfer of learning. 
FACILITATOR NOTES 
Read the questions and have them talk either in small groups 
or pairs. If it is a particularly talkative group, you may be able 
to do this in a large-group format. 
If there are leadership, coaches or implementation team 
members in the room, it may be nice to have them track info 
that is shared here. Paying particular attentioƴ ǘƻ άǿƘŀǘ 
ǎǳǇǇƻǊǘ Řƻ ȅƻǳ ƴŜŜŘΣέ can help the system understand 
system supports needed for continuous improvement and 
building competency in the practice. 
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PURPOSE 
Expose learners to Facilitate Conversation Structure handout 
as a tool to support engagement of family members 
FACILITATOR NOTES 
Activity:   
(See scenarios or have prepared a real family/case example.) 
During the first stage of the activity have learners brainstorm 
at their tables, a time when they felt a family was engaged 
from the very first interaction and what made the difference 
(tools, strategies and resources). Debrief with the large 
group, charting factors that contribute to effective 
engagement with families.   
During the 2nd stage of the activity, have groups discuss a 
time when they felt a teaming meeting with a family went 
extremely well, and what made the difference. Debrief with 
the large group, charting and labeling factors that contributed 
to effective teaming with families. 
Discussion: 
This morning we will have an opportunity to brainstorm, 
practice, and reflect on real interactions with families. Review 
Facilitated Conversations Structure Handout and slide. 
Purpose:  What are we talking about today?  
ό5ǊŀŦǘ 9ȄŀƳǇƭŜΥ ά²Ŝ ǿŀƴǘ WƻƘƴƴƛŜ ǎŀŦŜ ŀǘ ƘƻƳŜ ǿƛǘƘ Ƙƛǎ 
ŦŀƳƛƭȅ ŀƴŘ ŎƻƴƴŜŎǘŜŘ ǿƛǘƘ Ƙƛǎ ŎƻƳƳǳƴƛǘȅέύ   
Suggest having a potential draft purpose ready and have the 
folks you are engaged with co-create or enhance that 
purpose during your interaction, this engages them in the 
process and creates ownership. 
Objectives:  What 1-2 things do you want to walk away from 
today?  
(Perhaps in the example above it is developing a large enough 
circle of support that you can have a safety network of folks 
who will be either in the home or checking in on regular times 
throughout the day to ensure safety; another example might 
be regular and customized visits set up with grandma and 
grandpa who are also part of the circle of support) 
Shared Agreements:  How will we be together to make this 
time work well?  How will we be together today?   
Suggest acknowledge and appreciate past experiences ς άL 
know you have interacted with the agency before and some 
things worked well for you and others did not work as well, 
ǿƘŀǘ ǿƛƭƭ ōŜ Ƴƻǎǘ ƘŜƭǇŦǳƭ ƛƴ ƻǳǊ ǿƻǊƪ ǘƻƎŜǘƘŜǊΚέ 
Context:  Is there any that may take you away from our 
conversation physically or emotionally?  Who else should be 
part of these conversations? 
Examples:  Worry about the school calling because the 
children might be sick or need help?  Someone in your family 
is in the hospital and you are waiting for update calls?  
Anxiety?  Grandparents, aunts & uncles, cousins, etc. 
Content:  What works well?  Worries?   
Mapping, 3 Houses (related to the purpose) 
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Next Steps:  Specific behavioral next steps: who will do what, 
by when, how will you know it is working well or if there are 
worries? 
Feedback: What worked about this conversation?  What 
would you like changed up, done less or more of? 
(A simplified version of this can simply be shared agreements; 
goals; content; next steps and feedback) 
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PURPOSE 
Practice Facilitate Conversation Structure as a tool to engage 
and begin gathering information about the family story to 
build an effective working relationship. 
PRACTICE 
In groups of two-three staff, with an observer, have each staff 
take turns trying on different stages of the process.  They can 
either use the Cultural Case Scenario Handouts to role-play 
what an initial meeting might look like with one or more of 
the family members from those scenarios or they can role 
play being a supervisor with a worker who has come into 
supervision. (Both the worker and the supervisor have several 
pressing items to cover in a short period of time, one of 
which involves a child removal or placement change etc.) 
Include a short debrief after the activity both in their small 
groups and consequently in the larger group to lift-up 
reflections. 
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The 3 Questions come from an Appreciative Inquiry approach 
and is a LEAN IN practice tool that supports exploration of 
safety issues, family relationships and supports.  The 3 
Questions can be used throughout the case to explore the 
ŎƘƛƭŘ ŀƴŘ ŦŀƳƛƭȅΩǎ ǎǘǊŜƴƎǘƘs as well as changing needs and 
opportunities regarding an issue, problem or planning 
process. 
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PURPOSE 
Develop understanding of the 3 Questions as a practice tool.  
EXAMPLE 
[ŜǘΩǎ ŜȄǇƭƻǊŜ Ƙƻǿ ǘƻ ǳǎŜ ǘƘŜǎŜ ŦƛǊǎǘ ǘǿƻ ǉǳŜǎǘƛƻƴǎΥ ά²Ƙŀǘ ƛǎ 
ǿƻǊƪƛƴƎ ǿŜƭƭΚέ ŀƴŘ ά²Ƙŀǘ ŀǊŜ ǿŜ ǿƻǊǊƛŜŘ ŀōƻǳǘΚέ  ²Ŝ ǿŀƴǘ 
to use this framework to focus on child safety, permanency 
and well-being, as well as family strengthening and support. 
Helpful considerations are: 
Å WHO: In exploring a family situation or dynamic, 

whether exploring a strength or something that is 
worrisome, it is important to explore with the family 
WHO is engaged in the behaviors that are impacting 
the child or family.   

Å WHAT BEHAVIOR:  We also need to understand the 
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specific behaviors and interactions that are occurring 
in the family situation or dynamic. Getting good at 
surfacing behavioral descriptions of actions and 
interactions that are leading to harm, danger, 
protective capacity, well-being, etc. enables everyone 
to get clearer on strengths to be built on, interactions 
to be changed, and behaviors to be addressed.  This 
behavioral focus on both strengths and worries 
ensures mutual exploration with the family about 
safety issues and supportive relationships of children 
and families within their communities and Tribes and 
ŎƻƳƳǳƴƛŎŀǘŜǎ ǾŀƭǳŜ ŀƴŘ ǊŜǎǇŜŎǘ ŦƻǊ ǘƘŜ ŦŀƳƛƭȅΩǎ 
perspective. 

Å WHAT IMPACT:  After exploring Who? and What 
.ŜƘŀǾƛƻǊΚ ƛǎ ƻŎŎǳǊǊƛƴƎΣ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ŎƻƴƴŜŎǘ ǘƘŜ 
behavior that surfaces to the impact it is having on 
the child and/or family.  What significant impact is 
occurring to the child? To the family?  How does the 
family describe the impact? How can it be seen? 
Understanding family strengths as well as problems 
from this lens strengthens engagement and teaming 
relationships with families.  For instance, exploring 
ǎǇŜŎƛŦƛŎ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ ŦŀƳƛƭȅΩǎ ŎǳƭǘǳǊŜ Ŏŀƴ ƭƛŦǘ ǳǇ 
cultural activities, beliefs and values which are very 
positive for the child and family and can be 
incorporated as strengths in case planning, while 
exploring specific aspects of caregiver behavior that 
are causing danger or harm to the child provide 
important information to be used in safety planning 
and case planning with the family. 

hƴŎŜ ōŜƘŀǾƛƻǊŀƭ ŘŜǎŎǊƛǇǘƛƻƴǎ ƻŦ άǿƘŀǘ ƛǎ ǿƻǊƪƛƴƎ ǿŜƭƭέ ŀƴŘ 
άǿƘŀǘ ƛǎ ǿƻǊǊƛǎƻƳŜέ ƘŀǾŜ ōŜŜƴ ǎǳǊŦŀŎŜŘΣ ǘƘŜ ǎǘŀƎŜ ƛǎ ǎŜǘ ŦƻǊ 
ǘƘƛƴƪƛƴƎ ǘƘǊƻǳƎƘ άǿƘŀǘ ƴŜŜŘǎ ǘƻ ƘŀǇǇŜƴΚέ  
Å We ask families what they think needs to happen, 

and we begin to help them think through the 
implications of various actions, plans, needs and 
decisions, helping them to be behaviorally specific.  
ά²Ƙŀǘ Řƻ ȅƻǳ ǘƘƛƴƪ ȅƻǳǊ ŎƘƛƭŘ ǿŀƴǘǎ ǘƻ ƘŀǇǇŜƴ 
ƴŜȄǘΚέ  ά²Ƙŀǘ ƳƛƎƘǘ ȅƻǳ Řƻ ƴŜȄǘ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ 
worries?  What help do you need from your 
family/community?  What can your social worker do 
to support you taking that step? 

Å The following slide provides more information about 
ǘƘŜ ά²Ƙŀǘ ƴŜŜŘǎ ǘƻ ƘŀǇǇŜƴέ ǉǳŜǎǘƛƻƴΦ 
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PURPOSE 
9ȄǇƭƻǊŜ ƳƻǊŜ ŀōƻǳǘ ǘƘŜ ǉǳŜǎǘƛƻƴ ά²Ƙŀǘ ƴŜŜŘǎ ǘƻ ƘŀǇǇŜƴΚέ 
FACILITATOR NOTES 
Read the slide and talk through when and how they can see 
this being effective in their practice. Explore any worries they 
have about this. Help them to explore their own willingness, 
capacity and supports needed to add this as a consistent way 
to take small steps with families.  
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PURPOSE 
Summary of when and why to use the 3 Questions 
FACILITATOR NOTES 
These 3 Questions support engagement and exploration with 
children and families regarding any issue or need throughout 
the life of a case.  
They are designed to help explore the perspectives of all 
family members, including the children: άLŦ ȅƻǳǊ ŎƘƛƭŘǊŜƴ ǿŜǊŜ 
ƘŜǊŜ ǊƛƎƘǘ ƴƻǿΣ ǿƘŀǘ ǿƻǳƭŘ ǘƘŜȅ ǎŀȅ ǿƻǊǊƛŜǎ ǘƘŜƳΚέ   
The simplicity and generalizability of the 3 Questions to any 
interaction or situation makes it a versatile and dependable 
tool.   
In the heat of the momentτin the middle of a complicated 
assessment or home visitτthe 3 Questions can ground us, 
providing a simple way to LEAN IN and gain important 
ōŜƘŀǾƛƻǊŀƭ ƛƴǎƛƎƘǘǎ ƛƴǘƻ ŦŀƳƛƭȅ ƳŜƳōŜǊǎΩ strengths, 
perspectives, needs and solutions.  
¢ƘŜ о vǳŜǎǘƛƻƴǎ ƘŜƭǇ ǳǎ ƳƻǾŜ ƛƴǘƻ ŘƻƛƴƎ άŀǎǎŜǎǎƳŜƴǘǎ ǿƛǘƘέ 
a family so we can incorporate their strengths, solutions and 
ŎǳƭǘǳǊŀƭ ƭŜƴǎΣ ǊŀǘƘŜǊ ǘƘŀƴ ŘƻƛƴƎ άŀǎǎŜǎǎƳŜƴǘǎ ƻƴέ ǘƘŜ ŦŀƳƛƭȅΦ  
By teaming in this way from the very beginning, we can 
Ƨƻƛƴǘƭȅ ŘŜǾŜƭƻǇ Ǉƭŀƴǎ ǿƛǘƘ ŦŀƳƛƭƛŜǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎΩ 
safety, permanency and well-being, we can better 
ǳƴŘŜǊǎǘŀƴŘ ŀƴŘ ŀŘŘǊŜǎǎ ǘƘŜ ŦŀƳƛƭȅΩǎ ǳƴŘŜǊƭȅƛƴƎ ƴŜŜŘǎΣ ŀƴŘ 
we can support the family to achieve their self-identified 
goals. 
BRIEF DISCUSSION 
What has been your experience with the 3 Questions or 
ǎƛƳƛƭŀǊ ŀǇǇǊƻŀŎƘŜǎΚ 5ƻ ȅƻǳ ŦƛƴŘ ŀ ŘƛŦŦŜǊŜƴŎŜ ǿƘŜƴ ŦŀƳƛƭƛŜǎΩ 
own wishes and perspectives are taken into account? What is 
the difference between developing a case plan with the 
family versus handing them an already created plan that you 
want to review and discuss with them?  
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PURPOSE 
Introduction to the process of mapping the 3 Questions. 
FACILITATOR NOTES 
What: Mapping is a process of gathering and organizing the 
information from the 3 Questions.  We can use mapping to 
help sort and understand information and guide planning 
throughout all aspects of our work. 
Why: A frequent issue in child welfare is the lack of 
understanding, participation, and agreement between the 
family and the child welfare agency (and sometimes within 
the agency itself). 
How: Mapping can be used with the family and their team to 
guide an assessment or planning conversation and can be 
used in supervision or case consultation. 
Ask the group the following:   
Å What do you think might work well about this 

approach? 
Å What do you worry about? 
Å What questions do you have? 
Å What other places in our work can you see using this 

approach? (Help them to lift up things like case 
consultation, coaching, family and other teaming 
meetings etc.) 
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PURPOSE  
Introduce the Three Houses. 
FACILITATOR NOTES 
The Three Houses is a tool that can help you explore and map 
the 3 Questions with children. 
Use one big piece of paper or three different pieces, and have 
lots of felt pens and stickers available. Encourage the child to 
talk, draw, and write. After the initial drawing and talking, try 
to make connections between the houses with the child and 
focus on ƘƛǎκƘŜǊ ǎǘǊŜƴƎǘƘǎΦ ²ƛǘƘ ǘƘŜ ŎƘƛƭŘΩǎ ǇŜǊƳƛǎǎƛƻƴΣ ǘƘŜǎŜ 
drawings can be shown to his/her parents/caregivers to help 
deepen the information-gathering and assessment process. 
EXAMPLE 
Here it is. Simple, right?  

Å House #1 is the house of good things. Which question 
would that address? (What is working well?) 

Å House #2 is the house of worries. (What are we 
worried about?) 

Å House #3 is the house of hopes and dreams. (What 
needs to happen next?) 

Helpful Tips: 
To do Three Houses is pretty simple, and does not take a lot 
of preparation. A little planning and consideration is helpful 
when possible.  First, before interviewing a child, it is good 
practice to get parent permission. However, there are times 
you will interview the child prior to parent involvement: if 
involving the parent in advance would compromise child 
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safety, if there is worry that the parent will attempt to alter 
childΩs story prior to your interview, or you have to protect 
against the possibility or perception of interference. (These 
concerns are likely present when addressing allegations of 
serious abuse or neglect, or sexual abuse.) 
It is a good idea to equip your interview space with paper and 
crayons, and to carry blank paper and a few crayons or 
markers with you at all times. Then you are always ready. 
Find a good space for the interviewτas good as is available. 
Privacy is important, child comfort is important, reducing 
distractions is importantτall the usual considerations.  
It is best to interview the child alone whenever possible, but 
if the child cannot feel comfortable without a parent or 
caregiverτas long as the parent or caregiver is not suspected 
of sexual abuse or of intimidating the childτit can work with 
a parent or caregiver in the room. Provide the 
parent/caregiver with clear instructions about not answering 
for the child or responding to what the child says. It is 
generally best to interview one child at a time, especially in 
the early sessions. But again, if a child feels most comfortable 
with a sibling, you might need to do that. In some instances, 
interviewing with siblings on occasion can give new 
perspectives on how the children are doing. 
EXAMPLE 
After explaining about the Three Houses to the child, you can 
ask the child which one he/she would like to start with - the 
house of worries or the house of good things. (Leave off the 
house of dreams from this choiceτthat will be the last one.) 
Most of the time itΩs best to start with the house of good 
things (whatΩs working well) if the child has no preference. 
Give the child choices about crayon/marker/pen/pencil. You 
can even ask if the child wants to draw or wants you to draw. 
Whichever the child selects, ask him/her to draw a house, 
and then put in the house all the things that are good about 
the house in which they live (or that they worry about in their 
house). Let them know they can use words or pictures to 
show. Either way, ensure that either the child or you write 
notes to describe the drawings. 
It is also appropriate to inform the child in advance of what 
will happen with this drawing in simple, age-appropriate 
ways. Until the drawing begins, you do not know what you 
will do with it, but it is only fair to make the child aware of 
some basic things and then talk a little more later. The key 
here is to be honest, but not make a big deal of things that 
will create needless anxiety. For example, ask the child to 
make these drawings for you so that the child does not 
expect that he/she can take them upon leaving. (If 
appropriate, you can offer to make a copy.) Mention that you 
may need to share the drawings with other people who are 
working hard to ensure they stay safe. 
Keep in mind the age and development of a child that may 
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need to take breaks or may get easily distracted. Get them 
describe what they mean, rather than assume understanding 
ŦƻǊ ǾŀƎǳŜ ǘŜǊƳǎ ƭƛƪŜ άƘǳǊǘέ ƻǊ άƭƻǾŜέΦ !ǎƪ ŎƭŀǊƛŦȅƛƴƎ ǉǳŜǎǘƛƻƴǎΣ 
ƭƛƪŜ άŀƴŘ ǘƘŜƴ ǿƘŀǘέΚΩ 
Note:  If someone asks if this is like three wishes, point out 
that it is similar. However, Three Houses focuses on family 
rather than being open-ended.  It transitions from good 
things to worries to dreams, and gets at information about 
ǘƘŜ ŎƘƛƭŘΩǎ ƭƛŦŜ ŦǊƻƳ ǘƘŜƛǊ ǇŜǊǎǇŜŎǘƛǾŜΣ ǎƻ ǘƘƛǎ Ƴŀȅ ōŜ ōŜǘǘŜǊ ƛƴ 
forensically important interviews.  
Additional Information:  Jurisdictions can consider purchasing 
Sonja ParkerΩs DVD on the Three Houses. Parts of her Three 
Houses demonstration can be shown here.  There is now a 
Three Houses App that can be purchased for Android and 
ITunes supported tablet devices only. 
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PURPOSE 
Practicing use of 3 Questions and Three Houses with families 
PRACTICE ROUNDS 
Facilitate 2 rounds of 3 Questions or Three Houses for 
learners (each lasting approximately 20 minutes).  The first 
round is focused on each learner role playing an introduction 
to the 3 Questions with a new parent on their caseload; the 
second is focused on role playing an introduction of the Three 
Houses activity with a new child on their caseload.  
Learners form triads with one person taking on role of SW, 
another the parent or child, and the 3rd person acts as 
observer/coach.  They rotate through those roles so each has 
an opportunity to role play an introduction of the 3 Questions 
to the parent during the first round, and then role play an 
introduction to the child of the Three Houses during the 2nd 
round.  When in the role of SW, each person will have 5 
minutes to role-play their introduction; after all 3 have 
rotated into the SW role and had their 5 minutes of practice, 
the triad group will debrief for 5 minutes together and share 
observations/experience. 
LIVE DEMO 
The facilitator or volunteer learner does a short 
demonstration of engaging parent(s) in the 3 Questions, 
followed by a volunteer role playing a short demonstration of 
doing Three Houses with a child, with group sharing and 
discussion about what they saw, what worked well, etc.  
OPTIONAL PRACTICE ROUND 
Although you may not have time to have the groups practice 
creating next steps, if you find time, have them get back into 
their practice groups, and have the groups do a couple of 
rounds of next steps development. 
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PURPOSE 
To show that Three Housesl can be used as a reflection tool 
ŦƻǊ ǇǊŀŎǘƛǘƛƻƴŜǊǎ ŀƴŘ ǘƻ ƎƛǾŜ ǘƘŜƳ ŀ άƭƛǾŜŘ ŜȄǇŜǊƛŜƴŎŜέ ƻŦ ƛǘǎ 
use. 
FACILITATOR NOTES  
Tell participants that they have 20 minutes for this exercise. 
Explain that they do not have to show this to anyone. This will 
be their own private work. Provide them with paper and 
ŎƻƭƻǊŜŘ ǇŜƴŎƛƭǎ ǘƻ ŘǊŀǿ ǘƘŜƛǊ ƘƻǳǎŜǎΦ /ƻƴǎƛŘŜǊ ǇƭŀȅƛƴƎ άhǳǊ 
IƻǳǎŜέ ōȅ /Ǌƻǎōȅ {ǘƛƭƭǎ ŀƴŘ bŀǎƘΣ ά¢Ƙƛǎ ƛǎ ǘƘŜ IƻǳǎŜ ǘƘŀǘ WŀŎƪ 
.ǳƛƭǘέ ōȅ !ǊŜǘƘŀ Cranklin, and other songs about houses 
during this exercise. 
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PURPOSE 
Prepare learners for and complete LEAN IN simulation activity 
FACILITATOR NOTES 
Before lunch, have learners spend 5-10 minutes reading the 
case vignette and have them draw numbers out of a hat 
(which will be the order they participate in the simulation).   
Note:  ǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ŀƴȅ άŀŎǘƻǊǎέ ŦƻǊ ǘƘŜ ǎƛƳǳƭŀǘƛƻƴ ƘŀǾŜ 
been prepared ahead of time, know when to arrive, and 
understand the purpose of the simulation is for learners to 
practice LEAN IN behaviors, and understand what role they 
will play before, during and after the simulation. 
After lunch, help the group get prepared for and oriented to 
the simulation experience, reminding them of the bullet 
points on the Simulation Activity Tip Sheet.  Then set the 
stage for the simulation, facilitating discussion of the 
ŦƻƭƭƻǿƛƴƎ ōȅ ǘƘŜ ƎǊƻǳǇ όмр ƳƛƴΩǎύΥ 
Å Where are we in this case?   
Å What do we know?   
Å Why are we having this interaction ς what needs to 

happen or be accomplished?) 
Running Sim:  For a 60-75-minute group learning experience, 
a sim group can accommodate 10-12 learners.  If the group 
participating in the learning session is larger than this, they 
should be separated into groups of no more than 10-12 with 
each group running the sim simultaneously in separate 
ǘǊŀƛƴƛƴƎ ǊƻƻƳǎΦ tŀǊǘƛŎƛǇŀƴǘǎ ǿƛƭƭ ōŜ άǘŀƎ-ǘŜŀƳƛƴƎέ ƛƴ Ƴƻǎǘ ƻŦ 
the simulations, so either pre-designate how long each 
participant will be interacting with the family member or 
team or develop a clear plan for how participants will know 
ǿƘŀǘ άǎǿƛǘŎƘƛƴƎέ ǿƛƭƭ ƭƻƻƪ ƭƛƪŜΦ ¢ƘŜ ƴǳƳōŜǊǎ ǇŀǊǘƛŎƛǇŀƴǘǎ 
ŘǊŜǿ ōŜŦƻǊŜ ƭǳƴŎƘ ŀǎǎƛƎƴ άƻǊŘŜǊέ ŦƻǊ ǎƛƳ ǇŀǊǘƛŎƛǇŀǘƛƻƴΦ 
Transition involves brief anchoring for the learner about to go 
ƛƴǘƻ ǘƘŜ ǎƛƳ ά²ƘŜǊŜ ŀǊŜ ȅƻǳ ƘŜŀŘŜŘ ƴƻǿΚ  ²Ƙŀǘ LEAN IN 
Practice Behaviors are most important to use to get there?  
Based on your self-assessment, what area of LEAN-IN 
growth/development are you wanting to work on? Having the 
ƭŜŀǊƴŜǊΩǎ ǎǳǇŜǊǾƛǎƻǊ and others (such as coaches and 
community partners) acting as observers will help establish a 
learning, development, and support process. Make sure that 
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the learners who are not actively interacting in the sim with 
the family are paying close attention to the interactions of 
their peers so that they can: 
Å Step into the simulation and support a continuous 

flow of the interactions with the family/team 
Å Try on new approaches and strategies that have not 

been used in the simulation 
Å Take notes about what practice behaviors are seen, 

whether Partnership, Culture, and Humility are 
present, and what is working or not working about 
what their peers have tried  

After the simulation, debrief the group simulation 
experience.   The actors can share what interactions and 
strategies were effective in engaging and exploring with them 
ŀƴŘ ǿƘŀǘ ǿŜǊŜƴΩt.  Facilitator questions for the debrief might 
include: 
Å What specific LEAN IN behaviors did you see during 

the simulation? 
Å How were Partnership, Culture, and Humility 

demonstrated during the simulation? 
Å What might have been some missed opportunities? 
Å Were ǘƘŜǊŜ ǿŀȅǎ ƻŦ ƛƴǘŜǊŀŎǘƛƴƎ ȅƻǳΩŘ ƭƛƪŜ ǘƻ ǘǊȅ ƻƴ ƛƴ 

the future with families or remember to keep doing? 
Have each learner complete the post-module self-assessment 
related to LEAN-IN. Use the Notes field to individually 
document personal reflections and feedback received from 
peers and community partners, role players and observers. 
The group should explore what they saw, heard, and felt that 
reflected the core elements and behaviors associated with 
LEAN IN and reflect where there may have been missed 
opportunities and opportunities for growth.  
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PURPOSE 
Help people make the transition from the learning session 
and practice simulation to actual work. 
FACILITATOR NOTE 
Å After three straight exercises and a simulation you 

may have a group of tired people.  
Å aŀƪŜ ǘƘƛǎ ŀƴ άƛƴ-the-ƳƻƳŜƴǘέ ŘŜŎƛǎƛƻƴΣ ōǳǘ ǘƘƛǎ ƛǎ ŀ 

useful slide for ending each module when folks have 
energy to do it.  

Å They can be very brief conversations (two minutes) 
on these questions, then see if you can get two to 
four people to share their thoughts with the larger 
group. 
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PURPOSE 
Review LIFT UP pre-work 
FACILITATOR NOTES 
Note that the homework from Module 1 is the pre-work for 
module 2 and so on. The work builds on itself and is 
integrated, so stress that learners need to plan beforehand 
and ensure scheduling and coordination with their 
supervisor. 
Review the following with participants: 
Å Before LIFT UP module, meet with their supervisor to 

debrief LEAN IN sim and share what went well and any 
learnings/progress in the area of growth or challenge 
identified. 

Å Before LIFT UP module, practice the 3 Questions with a 
family or child and come back to the next session with a 
visual representation of having used it (either a visual 
mapping of 3 Questions done with family or Three 
Houses done with child).   

Å Complete the LIFT UP Self-Assessment and come to the 
next session having done some self-reflection on their 
LIFT UP strengths and an area or two of growth or 
challenge for them.  They should be prepared to come to 
the next sim and share what they want to work on with 
the other learners right before their sim participation ς 
that way others can be keyed into that and provide 
feedback and support.  
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PURPOSE OF FOLLOW-UP MODULES:  Move beyond knowing 
about the practice model to applying the 8 Core Elements and 
23 Practice Behaviors in behavioral rehearsals and group 
learning simulations that provide peer-group and facilitator 
feedback.   
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PURPOSE 
Remind learners of the CFPM frontline practice approach and 
focus them on the frontline practice and core elements that 
will be focused on in this LIFT UP module. 
(Note:  This chart is available as a handout and/or for you to 
blow up and print as a poster on the training wall.) 
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PURPOSE 
wŜǾƛŜǿ ǘƘŜ ǇǊŀŎǘƛŎŜ ŜƭŜƳŜƴǘǎ ǘƘŀǘ ǿƛƭƭ ōŜ ǇŀǊǘ ƻŦ ǘƻŘŀȅΩǎ 
focus.  Also remind of the foundation of Partnership, Culture, 
and Humility in all interactions. 
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PURPOSE 
Welcome participants and review group agreements 
Review the following Learning Objectives as part of the plan 
for the day. 

¶ Learners will be knowledgeable about LIFT UP 
Practice Behaviors and able to recognize and 
demonstrate those behaviors in role play, 
simulations, and case documentation. 

¶ Learners will be able to point out and describe the 
presence of Partnership, Culture and Humility in 
interactions with children and families when LIFT UP 
practice behaviors are being used.   

¶ Learners will be able to self-reflect and give and 
receive positive and constructive feedback. 
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PURPOSE 
Review the agenda and plan for the day, including breaks and 
lunch. 
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PURPOSE 
Facilitated group discussion and reflection on 3 
Questions/3Houses homework (small table or large group 
discussion) 
FACILITATOR NOTES 
Read the questions and have them talk either in small groups 
or pairs.  They should share their visual representation and 
talk with their group members about the experience using 
the questions.  If it is a particularly talkative group, you may 
be able to do this in a large-group format.  It will be helpful to 
lift up some themes in the large group after the small group 
discussions. 
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PURPOSE 
Practice LIFT UP behaviors 
FACILITATOR NOTES 
Uncle Smoky Activity 
In the first part of the activity, tell the table groups of no 
more than 6, that they are working with a 13-year old female, 
Sara, and that Sara has been removed from home and is 
residing in a foster home. When you asked the father, Kevin, 
ǿƘƻ ƛǎ ƛƴ {ŀǊŀΩǎ family network, he told you the following: 
Uncle Smoky (smokes marijuana everyday but has always had 
a really good relationship with his nieces) 
Grandma Gertrude (89 years young and lives in Nova Scotia, 
Canada) 
WŀƛƳŜ ό{ŀǊŀΩǎ мс-year-old sister who has been in and out of 
group home care for behavioral issues recently) 
Lupe (the 38-year-old next door neighbor who Sara confides 
in regularly. She has extensive CPS history) 
aƛŎƘŀŜƭ ό{ŀǊŀΩǎ мр-year-old boyfriend) 
You may need to create other characters, depending on the 
number of participants. Get creative! 
Part One: Give each table a person to focus on and have 
them talk with each other about whether or not the person is 
άŀ ǎŀŦŜ ǇŜǊǎƻƴέΦ   If so, why and if not, why not. Have the 
groups talk about how they might play a role in supporting 
Sara.  
Part Two: Have learners pick someone at the table to role 
play the social worker and another to play their identified 
character. The remainder of the group will take on the other 
ǊƻƭŜǎ ƛƴ {ŀǊŀΩǎ ƴŜǘǿƻǊƪ ŀƴŘ ŀƭǘƘƻǳƎƘ ǘƘŜ Ŧocus will not be on 
them, they are pretend they are a part of the meeting as well. 
The goal of the interaction is for the family to discuss the role 
the identified family member can play in supporting Sara 
and/or the family, making sure to attend to any worries or 
concerns, as part of the discussion. (CPS is worried, that given 
¦ƴŎƭŜ {ƳƻƪȅΩǎ ǎǳǎǇŜƴŘŜŘ ƭƛŎŜƴǎŜΣ ǘƘŀǘ ƘŜ ǿƻǳƭŘ ŜǾŜǊ ōŜ ƛƴ ŀ 
position to need to operate a vehicle with Sara as a 
passenger. The group would need to develop a back-up plan, 
should Uncle Smoky and Sara ever face that predicament.) 
Debrief the activity by having each table share about the plan 
that they came up with that includes the following: What 
case-related activities would the family-member be included 
in?  What role might he play ƛƴ ǘƘŜ ŎƘƛƭŘΩǎ ǎǳǇǇƻǊǘΚ  ²Ƙŀǘ 
ǊƻƭŜǎ Řƻ ƻǘƘŜǊ ŦŀƳƛƭȅ ƳŜƳōŜǊǎ Ǉƭŀȅ ƛƴ ŎƘƛƭŘΩǎ ǎǳǇǇƻǊǘΚ 
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PURPOSE 
Explore LIFT UP in Documentation 
FACILITATOR NOTES 
Continue group morning reflections, asking: άHow can you 
ǿǊƛǘŜ ǳǇ ǘƘƛǎ ƳƻǊƴƛƴƎΩǎ ŎƻƴǘŀŎǘ ǿƛǘƘ ǘƘŜ ŦŀƳƛƭȅ and 
interactions in a way that the family will see their 
ŎƻƴǾŜǊǎŀǘƛƻƴ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜ ƛƴŎƭǳŘŜŘΚέ  Encourage group to 
write a contact, in pairs or as a table and tell them to write it 
as if the family member is writing it with them. Provide 20 
minutes to write a narrative summarizing the interaction. 
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PURPOSE 
Prepare learners for and complete LIFT UP simulation activity 
FACILITATION NOTES 
Before lunch, have learners spend 5-10 minutes reading the 
case vignette and have them draw numbers out of a hat 
(which will be the order they participate in the sim).   
Note:  Make sure ŀƴȅ άŀŎǘƻǊǎέ ŦƻǊ ǘƘŜ ǎƛƳǳƭŀǘƛƻƴ ƘŀǾŜ ōŜŜƴ 
prepared ahead of time, know when to arrive, understand 
the purpose of the simulation is for learners to practice LIFT 
UP behaviors, and understand what role they will play before, 
during and after the simulation. 
After lunch, help the group get prepared for and oriented to 
the simulation experience, reminding them of the bullet 
points on the Simulation Activity Tip Sheet.  Then set the 
stage for the simulation, facilitating discussion of the 
ŦƻƭƭƻǿƛƴƎ ōȅ ǘƘŜ ƎǊƻǳǇ όмр ƳƛƴΩǎύΥ 
Å Where are we in this case?   
Å What do we know?   
Å Why are we having this interaction ς what needs to 

happen or be accomplished?) 
Running Sim:  For a 60-75-minute group learning experience, 
a sim group can accommodate 10-12 learners.  If the group 
participating in the learning session is larger than this, they 
should be separated into groups of no more than 10-12 with 
each group running the sim simultaneously in separate 
ǘǊŀƛƴƛƴƎ ǊƻƻƳǎΦ tŀǊǘƛŎƛǇŀƴǘǎ ǿƛƭƭ ōŜ άǘŀƎ-ǘŜŀƳƛƴƎέ ƛƴ Ƴƻǎǘ ƻŦ 
the simulations, so either pre-designate how long each 
participant will be interacting with the family member or 
team or develop a clear plan for how participants will know 
whaǘ άǎǿƛǘŎƘƛƴƎέ ǿƛƭƭ ƭƻƻƪ ƭƛƪŜΦ ¢ƘŜ ƴǳƳōŜǊǎ ǇŀǊǘƛŎƛǇŀƴǘǎ 
ŘǊŜǿ ōŜŦƻǊŜ ƭǳƴŎƘ ŀǎǎƛƎƴ άƻǊŘŜǊέ ŦƻǊ ǎƛƳ ǇŀǊǘƛŎƛǇŀǘƛƻƴΦ 
Transition involves brief anchoring for the learner about to go 
ƛƴǘƻ ǘƘŜ ǎƛƳ ά²ƘŜǊŜ ŀǊŜ ȅƻǳ ƘŜŀŘŜŘ ƴƻǿΚ  ²Ƙŀǘ tǊŀŎǘƛŎŜ 
Behaviors are most important to use to get there?  Based on 
your self-assessment, what area of LIFT UP 
growth/development are you wanting to work on? Having 
their supervisors and others (such as coaches and community 
partners) acting as observers will help establish a learning, 
development, and support process.  
Make sure that learners not actively interacting with the 
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family are paying close attention to the interactions of their 
peers so that they can: 
Å Step into the simulation and support a continuous 

flow of the interactions with the family/team 
Å Try on new approaches and strategies that have not 

been used in the simulation 
Å Take notes about what practice behaviors are seen, 

whether Partnership, Culture, and Humility are 
present, and what is working or not working about 
what their peers have tried.   
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PURPOSE 
Debrief LIFT UP simulation 
FACILITATOR NOTES 
After the simulation, debrief the group simulation 
experience.   The actors can share what interactions and 
strategies were effective in engaging and exploring with them 
and what ǿŜǊŜƴΩǘΦ  CŀŎƛƭƛǘŀǘƻǊ ǉǳŜǎǘƛƻƴǎ ŦƻǊ ǘƘŜ ŘŜōǊƛŜŦ ƳƛƎƘǘ 
include: 

¶ What specific LIFT UP behaviors did you see during 
the simulation? 

¶ How were Partnership, Culture, and Humility 
demonstrated during the simulation? 

¶ What might have been some missed opportunities? 

¶ ²ŜǊŜ ǘƘŜǊŜ ǿŀȅǎ ƻŦ ƛƴǘŜǊŀŎǘƛƴƎ ȅƻǳΩŘ ƭƛƪŜ ǘƻ ǘǊȅ ƻƴ ƛƴ 
the future with families or remember to keep doing? 

Have each learner complete the post-module self-assessment 
related to LIFT UP. Use the Notes field to individually 
document personal reflections and feedback received from 
peers and community partners, role players and observers. 
The group should explore what they saw, heard and felt that 
reflected the core elements and behaviors associated with 
LEAN IN and LIFT UP and reflect where there may have been 
missed opportunities and opportunities for growth.  
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PURPOSE 
Help people make the transition from learning environment 
and simulation experience to actual work. 
FACILITATOR NOTES 
Å After three straight exercises and a simulation you 

may have a group of tired people.  
Å aŀƪŜ ǘƘƛǎ ŀƴ άƛƴ-the-ƳƻƳŜƴǘέ ŘŜŎƛǎƛƻƴΣ ōǳǘ ǘƘƛǎ ƛǎ ŀ 

useful slide for ending each module when folks have 
energy to do it.  

Å They can be very brief conversations (two minutes) 
on these questions, then see if you can get two to 
four people to share their thoughts with the larger 
group. 
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PURPOSE 
Orient to homework to be completed before CONNECT 
module 
FACILITATOR NOTES 
Review the following with participants 
Å Before the CONNECT module, practice LEAN IN and 

LIFT UP tools, strategies and practice behaviors in 
interactions with families on their caseloads. Be 
prepared to come to the next simulation with 
reflections about what worked to support their 
practice and what was challenging 

Å Complete the CONNECT Self-Assessment and come to 
the next learning session having done some self-
reflection on their CONNECT strengths and an area or 
two of growth or challenge for them.  They will be 
asked to share what they want to work on with the 
other learners so others can be keyed into that and 
provide positive and constructive feedback and 
support.  
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PURPOSE OF FOLLOW-UP MODULES:  Move beyond knowing 
about the practice model to applying the 8 Core Elements and 
23 Practice Behaviors in behavioral rehearsals and group 
learning simulations that provide peer-group and facilitator 
feedback.   
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PURPOSE 
Remind learners of the CFPM frontline practice approach and 
review the frontline practice and core elements that will be 
focused on in this CONNECT module. 
(Note:  This chart is available as a handout and/or for you to 
blow up and print as a poster on the training wall.) 
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PURPOSE 
wŜǾƛŜǿ ǘƘŜ ǇǊŀŎǘƛŎŜ ŜƭŜƳŜƴǘǎ ǘƘŀǘ ǿƛƭƭ ōŜ ŀ ǇŀǊǘ ƻŦ ǘƻŘŀȅΩǎ 
focus. Also remind of the foundation of Partnership, Culture, 
and Humility in all interactions. 
 






































